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１． RACCOON ENGLISH COURSE I（高校用英語教科書）．1991年，筑摩
書房．
２． RACCOON ENGLISH COURSE I　TEACHER’S MANUAL（教師用指導
書）．1991年，筑摩書房．
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訂版）（教師用指導書）．1992年，筑摩書房．
７． WINDMILL ENGLISH COURSE I（高校用英語教科書）．1994年，筑摩
書房．
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書房．
15． RACCOON ENGLISH READINGS TEACHER’S MANUAL（教師用指導
書）．1996年，筑摩書房．
16． RACCOON ENGLISH COURSE I SECOND EDITION（高校用英語教科
書）．1998年，筑摩書房．
17． WINDMILL ENGLISH COURSE I SECOND EDITION（高校用英語教科
書）．1998年，筑摩書房．
18． RACCOON ENGLISH COURSE I SECOND EDITION TEACHER’S 
MANUAL（教師用指導書）．1998年，筑摩書房．
19． WINDMILL ENGLISH COURSE I SECOND EDITION TEACHER’S 
MANUAL（教師用指導書）．1998年，筑摩書房．
20． RACCOON ENGLISH COURSE II SECOND EDITION（高校用英語教科
書）．1999年，筑摩書房．




22． RACCOON ENGLISH READINGS SECOND EDITION（高校用英語教科
書）．1999年，筑摩書房．
23． RACCOON ENGLISH COURSE II SECOND EDITION TEACHER’S 
MANUAL（教師用指導書）．1999年，筑摩書房．
24． WINDMILL ENGLISH COURSE II SECOND EDITION TEACHER’S 
MANUAL（教師用指導書）．1999年，筑摩書房．
25． RACCOON ENGLISH READINGS SECOND EDITION TEACHER’S 
MANUAL（教師用指導書）．1999年，筑摩書房．
26． RACCOON ADVANCED ENGLISH READINGS SECOND EDITION（高校
用英語教科書）．2000年，筑摩書房．
27． RACCOON ADVANCED ENGLISH READINGS SECOND EDITION 
TEACHER’S MANUAL（教師用指導書）．2000年，筑摩書房．
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　(2)  Indef-incorporation.  Indet(erminate) constituents (too, sometime, 
somewhere, once, a as well as Quant(ifiers) like many, some) that occur 
in construction with Affect(ive) constituents (wh, neg, reluctant) may, or 
in certain contexts must, become indefinites.
　　　　　　X [Affect]GSF  Y  [Indet]GSF  Z ⇒ 1, Indef+2, 3
　　　　　   





これがいわゆるsome-any rule（Affectiveな要素と「構造をなしている (“in 
construction with”)」someがanyになるというもの）である。続いて起こる
のが次の規則である。
　(3)  neg-incorporation into indefinites.  If there are any indefinites before the 
neg of sentence negation (located at this point in front of the Aux(iriary)), 
then neg is obligatorily incorporated into the first of these in the 
sentence; otherwise neg is optionally incorporated into a following 
indefinite occurring in the same clause (sentence-conjoining either is not 
considered to be in the clause preceding it) (This generalizes neg-
incorporation into quantifiers, neg-incorporation into ever, and the 
pertinent part of neither-tag formation.)
　　　　　　(a)  obligatory:  Indef - X (Indef) Y - neg - Z ⇒ neg+1, 2, 4
　　　　　　　　　　  　   
　　　　　　　　　　  　　  1   　       2       　   3 　 4
e.g.,  anybody will neg come ⇒ neg+anybody will come
= nobody will come
　　　　　　(b)  optional:  X - neg - Y - Indef ⇒ 1, 3, neg+4
　　　　　　　　　　    
　　　　　　　　　　       1      2      3       4
e.g.,  John will neg read any books
　　 ⇒ John will read neg+any books









　(4)   a.  Who wants some beans?
 b.  Who wants any beans?  (p. 609)
　(5)   a.  If you eat some candy, I’ll whip you.
 b.  If you eat any candy, I’ll whip you.  (p. 609)
　(6)   a.  If you eat some spinach, I’ll give you ten dollars.












　(7)   a.  I didn’t buy any beans.  (p. 340)















　(8)   I will force you to marry no one.  (p. 285)
　(9)   I will force you not to marry anyone.  (p. 286)
  (10)   I won’t force you to marry anyone.  (p. 285)
  (11)   He didn’t know that anything had happened.  (p. 285)





の解釈として、(9) と (10) の２つの文と同義である。しかし、この一つ上
の節への否定の作用域の拡大は、例えば、(11) が (12) と同義ではないこと
が示すように、定形節の場合は起こらない。
　しかし、若干の動詞の場合、否定辞自体が繰り上がると考えられるとさ
れる現象がある。それが否定辞繰り上げ (neg raising) である。これは、以
下の例 (13a) と (13b) が同義であることから、否定辞notが補部節から母型
節に統語的に繰り上がるというものである。
  (13)   a.  I suppose that John isn’t smart.
　　    b.  I don’t suppose that John is smart.
Lakoff (1969b) は、以下の例を論じて、この統語規則が正しいことを証明
しようとした。
  (14)   I don’t suppose the Yankees will win, will they?  (p. 143)
  (15)   I suppose the Yankees won’t win, will they?  (p. 145)






  (17)   So you have forgotten your homework again, have you?  (Huddleston and 
Pullum 2002: 895)
そこでLakoffは、(14) の例は、否定の補部節に対応して肯定の付加疑問文







法的であるため、(19) から (18) を派生することは不可能になるのである。
  (18)   John doesn’t think that Bill didn’t go.
  (19) *John thinks that Bill didn’t not go.  （以上、p. 290）
Jackendoffは、代案として、否定辞繰り上げを想定した場合もどのみち必要
になる意味規則で、否定辞繰り上げ構文の同義性を説明できるとしている。
　例文 (8)  I will force you to marry no one. に話を戻すが、Klimaはこの文の
多義性を、２つの異なる深層構造を想定して説明した。それに対して、
Jackendoff (1969) は、作用域の解釈規則を提案した。これはいわば、Klima
の否定要素 (neg) を配置する規則の逆を行くものである。(8) の例で言えば、
この文の否定辞を表層構造の位置に生成し、その作用域をどこまで広げる








  (17)   a.  Mary xeroxed John’s notebooks [(in order) to flunk no subjects].
 b.  ≠ Mary didn’t xerox John’s notebooks [(in order) to flunk any subjects].
 c.  = Mary xeroxed John’s notebooks [(in order) not to flunk any subjects].
  (18)   a.  John Silver went to Treasure Island [only to find nothing].
 b.  ≠*John Silver didn’t go to Treasure Island [only to find anything].
 c.  =  John Silver went to Treasure Island [only not to find anything].
  (19)   a.  It is easy [to get along with nobody].
 b.  ≠ Nobody is easy [to get along with ___].
 c.  ≠ ??It is not easy [to get along with anybody].







この (17)–(19) のいずれにおいても、(a) の文の否定辞noやnothingやnobody
はその作用域を主節にまで広げられないのがわかる。(18) と (19) に至っ
ては、主節にnotを置いた文は、非文か、あるいはかなり悪い文にさえなっ
ている。(18b) と (19c) は、意味的に（(19c) の場合は、構造的にも）主節
のnotと不定詞の部分がかなり離れているので悪くなると考えられる。











呼んだ。同様に、Culicover (1991) も同じような範疇PolP (= Polarity Phrase) 








　例えば、Inner island現象 (Ross 1984) は、not以外の否定辞を持つ文でも
起こる。
  (20)   a.  It is for this reason that I believe ___ that John was fired ___.
 b.  It is for this reason that I don’t believe ___ that John was fired.  (Rizzi 
1990: 15)
  (21)   a.  It is for this reason that everyone believes ___ that Bill was fired ___.
 b.  It is for this reason that no one believes ___ that John was fired.  (Rizzi 
1990: 19)
  (22)   a.  It is by lethal injection that many people believe that Bill was executed 
___.
 b.*It is by lethal injection that few people believe that Bill was executed 
___.  (Rizzi 1990: 19)
1 代案として、notをNegPの指定部に置く考え方もある。以下の構造を参照されたい。
 (i)  [CP [C ø] [TP I [T Af ] [NEGP not [NEG ø] [VP [V care] for her]]]]  (Radford 2009: 140)
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  (24)    英語の文否定は、Polが [+NEG] 素性を持つことにより認可される。
それは、(a) 否定接続詞により与えられるか、あるいは、(b) PolとTP
内の否定要素とのAgreeの適用を通して得られる。(pp. 80‒81)
  (25)   a.  Polは解釈不可能な [NEG]（以下 [uNEG]）素性とEPP素性を持ち
得る。（あるいは、Polは解釈可能な [+NEG] 素性を否定接続詞に
より語彙的な（選択を通し）与えられる。）さもなくば、Polは
解釈可能な [–NEG] (= [+POS]) 素性を持つ。
　     b.  否定要素は解釈可能な [+NEG] 素性と解釈不可能な [neg]（以下 
[uneg]）素性を持つ。(p. 83)
これが具体的に否定文をどう説明するか見てみる。
  (26)   a.  John does not eat chocolates.
 b.  John never/seldom eats chocolates.
 c.  John ate nothing.
 d.  No one ate the dish.  (p. 84)
ここの分析（西岡は、PolP分析と呼ぶ）では、Negを想定せず、結果的に (26) 
の例はすべて概略的に以下の派生を持つことになる。
  (27) a.  [PolP Pol[uNEG][EPP] [TP (...) NE[+NEG][uneg] (...)]]（NEは否定要素）
 b.  [PolP[+NEG] Pol[uNEG][EPP] [TP (...) NE[+NEG][uneg] (...)]]
　　　　   　  　　FT（素性転移）(ibid.)
(27a) において、「Polの [uNEG] (probe) が、一致する [+NEG] (goal) を探し、
それがアクティブであるが故に首尾よくAgreeが適用される。そして  (27b) 
に示すように、[+NEG] がPolに転移し、すべての解釈不可能な素性
（[uNEG]、[EPP]、[uneg]）が削除され、収束派生へとつながる。この結果、









  (28) Julia    　             est regina.  (Julia is queen)
 [fem. sg. Nom]    　 [fem. sg. Nom]
  (29) T est [Julia regina]  （以上、長谷川2003: 274）








４．any（否定極性項目 (negative polarity item; NPI)）の生起条件




  (29) a.  The fact that he has resigned won’t change anything
   b.*The fact that he hasn’t resigned will change anything  (Radford 2009: 61)
2 c 統御の定義は、以下のものとする。
 任意の２つの節点 α と β が、いずれも他方を支配 (dominate) せず、α を支配する最
初の枝分かれ節点 (branching node) が β を支配する場合、α は β を構成素統御する。
17
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 (30)  
　　 























うである。例えば、Hoeksema (2000: 137) は、述語のタイプの違いによっ
ても文法適格性の差が出ることを指摘している。
  (34) a.  That he would ever succeed had been expected by nobody.
   b.  That he would ever do a thing like that surprised nobody.







  (35) NPIは、LF（論理形式）において [+NEG] にc統御されていなければ
　　ならない。 (p. 128)
  (36) NPIは [+NEG] を持つ。(p. 129)
この認可条件と想定が具体的にどう働くのかを見てみる。
  (37) a.*Anyone did not attend the party.
  b.  John did not eat anything.
(37a, b) に関連付けられる構造はそれぞれ (38a, b) のように表される。
  (38) a.  [PolP  Pol[uNEG][EPP] [TP NPI[+NEG] T  NE[+NEG][uneg] ... ]]
 　　　　　 　　*blocked by NPI
  b.  [PolP [+NEG] Pol[uNEG][EPP] [TP (...) NE[+NEG][uneg] ... NPI[+NEG] ... ]]
 　　　　         　　FT








  (39) 欠如要素介在制約 (Defective Intervention Constraint: DIC)
In structure α > β > γ, where > is c-command, β and γ match the probe α, 
but β is inactive so that the effects of matching are blocked.  (Chomsky 
2000: 123)
  (40)   
* 
西岡 (2006: 136) の説明によれば、「すなわち、これはαに非対称的にc統御
されかつ、γを非対称的にc統御する（αとγのAgreeの経路に存在する）要
素βがアクティブでない場合、αとγのAgreeの適用は阻止されるということ
を述べたものである。」上の (36) で想定したようにNPIは [+NEG] をもつが、






  (41) a.  Pictures of anyone did not seem to be available.  (Boeckx 2000: 362)
   b.  A good solution to any of these problems does not exist.  
     (Hoeksema 2000: 136)
  (42) a.  A doctor who knew anything about acupuncture was not available. 
     (Linebarger 1980: 149)
   b.  A messiah who would bring any hope didn’t appear to the Jews. 
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     (Uribe-Echevarria 1994: 43)
  (43) a.  That anyone might do anything like that never occurred to John. 
     (Laka 1990: 198)
   b.  That anybody would leave the company wasn’t mentioned in 




よって、(44) の派生が成り立ち、Polが獲得した [+NEG] に否定極性項目が
c統御されて適切に説明されるとしている。
  (44) [PolP[+NEG] Pol[uNEG][EPP] [TP[DP/CP ... [NPI[+NEG]] T NE[+NEG][uneg] ...]]







  (45) Anyone who does that isn’t honest.
今、条件 (32) に照らしてみると、代名詞anyoneと否定助動詞isn’tはともに
統御の関係にあり、anyoneはisn’tに先行しているので、(32) からは (45) が
非文法的であると誤って予測されてしまう。
















  (47)   Any honest man wouldn’t betray his friend.
更には、形容詞＋名詞の形の複合語でもその現象を観察することができる。
  (48)   Any gentleman wouldn’t betray his friend.
ところが、比較的意味内容が軽い名詞にanyが付いた場合は、any—notの
語順では許されない。
  (49) *Any person wouldn’t betray his friend.
これはanyoneなどの場合と同様の結果である。
  (50) *Anyone didn’t come yesterday.
(49) の名詞句（最近の分析方法を取れば、QP）any personの構造を見てみ
ると、
3 ここでは、Chomsky の Merge の方法で作られる構造を示した。しかし、本来名詞





となるはずで、ここでも [Q any] は上記の (46) と同じ関係になるので、西
岡のDICの働く環境を構成しておらず、(49) を排除できない。また、興味
深い例として次のようなものもある。







構成素否定がある。次の (53a) が文否定、(53b) が構成素否定の例である。
文否定の場合、その特徴として肯定の付加疑問文が付くし（(54a)）、また、
否定語を含んだ句を文頭に前置すると、主語・助動詞倒置が起こる（(55a)）。
4 意味的に比較的重い名詞に any が付いて否定辞に先行する場合、neg の強さとの
関係もあるかもしれない。次の例を参照されたい。
　   (i)  *Any improvement is ever unlikely.  (McCawley 1988: 568)
 否定の力の差に関しては、not many と few とで、その付加疑問文の判定に関して違
いが出ることとも関連があると考えられる。
　  (ii) a.  Not many people live there, do they?
 　 b. *Not many people live there, don’t they?
 (iii) a. ?Few people live there, do they?
 　 b. ?Few people live there, don’t they?  （以上、Stockwell et al 1973: 283）
 しかし、一方で、Huddleston and Pullum (2002: 789) は、
 (iv)  Few of them supported her.






  (53) a.  We were friends at no time.
  　 b.  We were friends in no time.
  (54) a.  We were friends at no time, were we?
   b.  We were friends in no time, weren’t we?
  (55) a.  At no time were we friends.
   b.*In no time were we friends.
（以上、Huddleston and Pullum 2002: 788–89）
　また、否定句が前置された場合、元の文の多義性が解消される例も報告
されている。以下、若干その類の例を検討してみる。
  (56) a.  With no job would John be happy.
 b.  With no job, John would be happy.










  (57) a.  With no job would John be happy, would(*n’t) he?







  (58) a.*No job, John would be happy with.
   b.  No job would John be happy with.（以上、Rochemont 1978: 73）





  (59) a.  With two men in the office to help her, Mary is more than overworked.
   b.*Two men in the office to help her, Mary is more than overworked with.





  (60) In London, we visited a lot of museums.
  (61) a.  In a little house lived seven dwarfs.（久野・高見2013: 165）
   b.  At that time most people expected the galaxies to be moving around 
quite randomly, and so expected to find as many blue-shifted spectra as 
red-shifted ones.  It was quite a surprise, therefore, to find that most 
galaxies appeared red-shifted; nearly all were moving away from us! 
More surprising still was the finding that Hubble published in 1929: 
even the size of a galaxy’s red shift is not random, but is directly 
proportional to the galaxy’s distance from us.  (Hawking: A Brief 
History of Time)
   c.  Nature wages open war against her children, and under softest touch 
hides treacherous claws.  (Keller: The Story of My Life)
25
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 d.  Hooper walked over to the can, flipped the metal clasps of the sides, 
and lifted the top.  His shock at what he saw made him gasp.  Floating 
vertically in the can full of water, its lifeless head swaying gently with 
the motion of the boat, was a tiny bottle-nosed dolphin, no more than 













 (62) a.  With no job, on no account should you leave London.  (Haegeman 
2000: 47)














  (64) a.  During the holidays on no account will I do that.
   b.*On no account will during the holidays I do that.





  (65) a.*On no account where should I go?
   b.*Where on no account should I go?（以上、p. 46）
  (66) a.  With no job, where can we go?  (p. 47)
   b.*Where with no job, can we go?
   c.*Where can with no job we go?（以上、p. 48）
27
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６．二重否定 (multiple semantic negation within a single clause5)
　最後に、二重否定について議論する。ここで扱う二重否定とは、同一の
文に２つの否定辞が現れているものであるので、
  (67) [I don’t think [that Mary isn’t smart]].
  (68) [Mary didn’t paint the house [that doesn’t have windows]].




  (69) That is not impossible.
また、非標準方言の次のようなものもここでいう二重否定から除外する。









  (72) a.  Not many of the boys didn’t consult John.
   b.*John wasn’t consulted by not many of the boys.
  (73) a.*The doctor didn’t examine not many of the boys.
   b.  No many of the students weren’t examined by the doctor.
  (74) a.  Max doesn’t believe that no one loves him.
   b.*Max doesn’t believe no one to love him.
5 Huddleston and Pullum (2002) の表現。
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  (75) a.  Not many of the beggars weren’t given handouts.
   b.*Handouts weren’t given to not many of the beggars.
   c.*They didn’t give not many of the beggars handouts.
（以上、McCawley 1973: 207）






  (77) Speaker A: You’ve got to stop being so critical of people.  You judge them 
all the time and that’s why you have no friends.
 「あなたは、人をそんなに批判するのをやめなければならない。いつも人
を非難ばかりしているから、あなたは友だちがいないんですよ。」




  (78) [He didn’t say nothing:] he said it didn’t matter.  (Huddleston and Pullum 
2002: 845)  (their [3i])
(78) について、Huddleston and Pullum (2002) では、「nothingが動詞否定［didn’t
のこと (KM)］の後に来ているが、この場合、その意味には存在数量詞化


















  (80)   
  (81) 
しかし、否定要素の移動が起こった後で、「棲み分け」の構造をとる例も
ある。実際の例を見てみる。
  (82)   Never before had no one been nominated for the position.  (Huddleston 














  (85) Isn’t it not cute?6  (Taniguchi et al. 2013)
この文の派生を示したのが、次の (80) である。
 
6 Cf. It isn’t not cute!（The Internet <https://miiverse.nintendo.net/replies/












  (87) We can’t [VP not go with them]. (= (79))









  (89)  You can’t not go with them, can you?  (Huddleston and Pullum 2002: 
804–805)
  (90) Nobody doesn’t like Sara Lee, do they?
  (91) Nobody doesn’t like Naomi Lee, do they?
  (92) Nobody doesn’t like Mt. Fuji, do they?
  (93) Never before had no one been nominated for the position, had they?
例文 (89) については、この形で例文が挙げられているわけではないが、“the 












7 判断の難しい二重否定の文の判断をして頂いた Thompson 先生に謝意を表す
る。例文 (87) への付加疑問文について、先生のコメントが実に示唆的である。
 “Again, today the singular they would be used.  But more preferably, to avoid such 









  (94) Nobody doesn’t like Sara Lee.
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Complimenting behavior “mirrors cultural values” (Manes, 1983, p.96). The 
object of compliments, who compliments whom, and how compliments are 
responded to are factors vigorously investigated in the fields of pragmatics and 
sociolinguistics to uncover preferred styles of the languages or cultures in 
question.1 The more the research results are accumulated, the more the complicated 
nature of complimenting behaviors is revealed. Even when solely examining 
Japanese data, contradictory results are obtained (Satoh, 2014).
This paper reframes a series of interactions comprising the paying of, and 
responding to, compliments (compliment discourse). The purpose of the paper is to 
examine the process of stancetaking as it is collaboratively constructed through 
these interactions, and to investigate how a potential power imbalance caused by 
compliment discourse is mediated in the Japanese cultural context. I will approach 
this question through an investigation of the strategic development of compliment 
discourse.
Complimenting
In this paper, the term “compliment” will be understood according to Holmes’ 
definition (1988):
A compliment is a speech act which explicitly or implicitly attributes 
credit to someone other than the speaker, usually the person addressed, 
for some “good” (possession, characteristics, skill, etc) which is 





positively valued by the speaker and the hearer. (p.446)
The spoken act of complimenting is complicated in nature. It can enhance 
solidarity between a person who pays a compliment (a complimenter) and a person 
who receives a compliment (a complimentee) (Holmes, 1995). At the same time, it 
can also highlight a power imbalance that may exist between the two. 
Paying a compliment is a speech act wherein the complimenter positively 
evaluates one aspect of the complimentee. This act can place the complimentee in a 
higher position than the complimenter by indicating that the former possesses 
something praiseworthy. However, it can also put the complimenter in a higher 
position than the complimentee by implying that the former possesses some 
qualifications by which he/she can evaluate the object of the compliment.  
When we receive a compliment, we are expected to respond to it as the second 
pair part of an adjacent pair (Schegloff & Sacks, 1973). The speech act of 
responding to a compliment also puts either the complimenter or the complimentee 
in a higher position depending on the complimentee’s responses.  
In response, therefore, we must observe and be aware of the balance between 
agreement and self-praise avoidance (Pomerantz, 1978). Even if a complimentee 
judges it appropriate to accept the compliment he/she receives, sanctions against 
self-praise are sometimes forthcoming if a complimentee accepts it without 
hesitation as pointed out by Satoh (2014).
In responding to a compliment, we must also pay attention to the fact that the 
response might reveal a judgment of the complimenter’s evaluation ability. If the 
complimentee rejects the compliment, the inference is that the complimenter’s 
judgment is incorrect, which is also exemplified by Satoh (2014).
People use various strategies to manage conflicting constraints such as “sifting 
the evaluation and shifting the referent” (Pomerantz & Heritage, 2013, p.221). For 
example, several studies have revealed cultural and situational variations in 
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people’s chosen responses to a compliment. In terms of Japanese researchers, 
Daikuhara (1986), Terao (1996), and Adachi (2011) among others reveal that in 
certain situations, people prefer rejection-type responses and in other situations, 
people prefer evasion-type responses. 
However, most of the studies carried out thus far are limited to the observation 
of a single compliment-response pair. In reality, compliments and their responses 
rarely end in a simple exchange of just two turns (a compliment and a response). 
Even when the complimentee deploys a shifting strategy, extended sequences 
beyond a single pair can be observed. For example, Satoh (2014) observes how the 
participants of compliment discourse collaboratively construct interactions to 
manage conflicting constraints between agreement and avoidance of self-praise 
(Pomerantz, 1978; Pomerantz & Heritage, 2013). 
Stancetaking
Collaborative behavior observed in compliment discourse involves the 
subjective and intersubjective activities of the participants. The act of 
complimenting is defined as subjective activity in the sense that a complimenter 
chooses a certain object among indefinite choices and gives it positive evaluation. 
At the same time, it can be termed intersubjective activity since the flow of 
interaction that follows is deeply affected by how a complimentee responds to the 
compliment received. 
We cannot utter any words without stance. Du Bois (2007) defines stance as 
follows: 
Stance is a public act by a social actor, achieved dialogically through 
overt communicative means, of simultaneously evaluating objects, 
positioning subjects (self and others), and aligning with other subjects, 
with respect to any dimension of the sociocultural field. (p.163)
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The key concept of stance is dialogism, implying that stance is established 
intersubjectively during interactions. “The stance triangle” (Du Bois, 2007, p.163), 
consisting of three nodes (Subject 1, Object, and Subject 2), provides a framework 
for capturing the bidirectional relationship between evaluating objects, positioning 
subjects, and alignment with other subjects.
In complimenting discourse, the complimenter (Subject 1) takes a certain 
evaluative stance toward an object that the complimentee possesses (Object), puts 
oneself in a certain position toward Object and aligns with the complimentee 
(Subject 2). In receiving a compliment, the complimentee is obliged to present his/
her stance through responding to it. That is, the complimentee takes a certain 
evaluative stance toward Object, which in turn puts him/herself in a certain 
position toward it, and at the same time aligns either positively or negatively with 
the complimenter (Subject 1). 
The dialogic nature of stance explains alignment, disalignment, and 
realignment in compliment discourse. By investigating the negotiation process of 
“who leads and who follows” (Du Bois, 2007, p.161), this paper tries in particular 
to illuminate the mediation of a potential power imbalance caused by paying and 
responding to compliments. I will approach this question through the investigation 
of the strategic development of compliment discourse: the introduction of 
compliments in a conversation, the development of compliments, and the response 
exchanges.
Data
The data for the present study is drawn from the Japanese TV talk show “Gout 
Temps Nouveau,” which was broadcasted through the Fuji Television Network 
from April 2006 to March 2012, and usually aired at approximately 11 o’clock at 
night. Most of the 30-minute talk show is devoted to free discussion between three 
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TV celebrities at a restaurant. The show begins with shots of each celebrity walking 
into the restaurant, greeting each other, taking a seat and ordering food. This talk 
show gives the audience the feeling that they are peeking into the lives of three 
celebrities who are freely enjoying “eating out” and chatting with friends about 
aspects of daily life, exactly as a group of friends would at a restaurant or at home. 
This paper chooses the following two episodes for close investigation since they 
present apparent differences in modes of response to an initial compliment dissolve 
into similarities by the end. This evolving occurs via several exchanges of 
compliments and responses:
Data 1 [Remembering the names of the staff] 
Broadcast on February 8, 2012
Participants (three male actors):
Koji Yakusho (56), Kanji Furutachi (43), Shun Oguri (29)2 
Data 2 [You will be a good mother] 
Broadcast on January 11, 2012
Participants (three female actors):
Natsuna (22), Rei Okamoto (20), Miori Takimoto (20)
Findings
To Accept or Not To Accept
Some compliments are accepted and some are not. In the former case, a 
complimentee positively aligns with a complimenter. In the latter case, a 
complimentee negatively aligns with a complimenter. This section compares 
compliment discourse that includes an acceptance response and one that includes a 
rejection response and shows that the difference is caused by the concept of 
“entitlement,” which determines who can praise what to whom.





1.  Yakusho: 小栗君は, でも, ものすごくスタッフの名前覚えるように, 
2.          　   ほんと, 努力して, やってるよね.
Oguri-kun, but you really try hard
to remember the names of the staff.
3.  Oguri:     まあそうですよね.
Sort of, I do.
In excerpt (1), Yakusho’s compliment is accepted by Oguri. This could be the 
result of the relationship between the complimenter and the complimentee. The 
relationship between a stance lead and a stance follow in Du Bois’s term is one of 
the issues displayed here. Both the complimenter (a stance lead) and the 
complimentee (a stance follow) are actors: Yakusho, the former, is older than 
Oguri, the latter, and has had a longer career as an actor. These two factors—age 
and professional career—cause Oguri to position himself as an obedient follower. 
That is, these factors give Yakusho a sense of entitlement to praise Oguri when the 
topic under discussion is related to their profession. 
Unlike (1), the following compliment and response pair taken from Data 2 
exemplifies the rejection of a compliment:
(2) Rejection
1.  Okamoto: でも, いいお母さんになりそう, なっちゃん.
But you will be a good mother, Nacchan. 
2.  Natsuna:  うそ, いや, 途中で放棄しそう, hahaha.
You lie, no, I will give up halfway through, hahaha.
In (2), the compliment by Okamoto is rejected by Natsuna. Both Okamoto and 
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Natsuna belong to the same generation; Natsuna is two years older than Okamoto. 
There are no apparent hierarchical differences between Okamoto (a stance lead) 
and Natsuna (a stance follow) in terms of their professional careers as actresses. 
The non-hierarchical relationship between the two causes Natsuna to become a 
“disobedient follower.” 
Besides “who leads and who follows,” it is the topic of a compliment (the 
evaluating object) that is deeply related to whether a complimentee aligns with a 
complimenter positively or negatively in these examples. In (1), the compliment is 
objective in nature. Yakusho, Oguri, or the third participant (Furutachi) can provide 
concrete evidence to either support or refute the content of the compliment since 
they had just worked together for the film entitled “Kitsutsuki to Ame (The 
Woodsman and the Rain).4” On the other hand, in (2), the content of the compliment 
is subjective. The question of whether or not Natsuna will be a good mother in the 
future is related to her personality. Therefore, it is difficult to provide evidence to 
support or refute the statement. 
Thus, based on these two exchanges, we can assume that whether a 
compliment is accepted or rejected is deeply associated with “entitlement:” that is, 
who praises what to whom in a given cultural context. More specifically, the 
combination of age, professional career, and objectivity of the object of 
compliments can decide the stance the participants take.
“Remembering the Names of the Staff”
However, expanding the scope of observation, we can find a similarity 
between the exchanges in (1) and (2). The excerpt (3) is a continuation of (1), 
wherein a compliment given by Yakusho is immediately accepted by Oguri. After 
accepting Yakusho’s compliment, Oguri explains why he tries to remember the 
names of the staff members:
横浜市立大学論叢人文科学系列　2017 年度：Vol.69　No.1
44
(3) [Data 1: Remembering the names of the staff]
1.  Yakusho: 小栗君は, でも, ものすごくスタッフの名前覚えるように, 
2.  ほんと, 努力して, やってるよね.
  Oguri-kun, but you really try hard
  to remember the names of the staff. [Compliment 1-1]
3.  Oguri: [まあそうですよね.
  [Sort of, I do. 　 [Acceptance]
4.  Yakusho: [全部名前で呼ぶし.
  [You call all of them by their names.   [Compliment 1-2]
5.  Oguri: ま, 自分が結構名前を間違えられたことが多くて,
  Well, I am often called by the wrong name,
6.  Furutachi: あ, そうか, そうか.
  Oh, I see. I see.
7.  Oguri: もう, ほんとに仲いい人でも, あのお, ぱっと出たら,
8.  小倉さんって言われちゃうことが, あるんですよね.
  Even well-acquainted people, you know, happen to call me Ogura-san.
9.  Yakusho: おれ, 別所さん.
  I’m called Bessho-san.
10.  Oguri:  Nuhahahaha
  Nuhahahaha,
11.  Furutachi: ああそうか.
  Oh, I see.
12.  Oguri: でもなんか, それ以来, 結構, 覚える,ように,
  But you know, after such an incident,
  I try hard to remember (their names).
13.  まとりあえず, なんか現場で用がなくても呼んでみるみたいな.
  Anyway, I call them by name even for no reasons.
14.  Yakusho & Furutachi: ((笑))
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                                       ((laughter))
In receiving the compliment, Oguri accepts it and explains that he tries to 
remember the names of the staff members he works with because people often get 
his name wrong. The other participants, including the complimenter, show their 
understanding. The complimenter Yakusho and the third party Furutachi both 
sympathize with the reason behind Oguri’s effort in line 9 and line 11, respectively. 
Then, in line 13, Oguri, laughing, adds that he calls the staff by name even if he has 
nothing to say. Triggered by laughter from Oguri, both Yakusho and Furutachi then 
join in the laughter together. Subsequently, they move on to a new topic. 
“You Will Be a Good Mother”
The excerpt (4) is a continuation of example (2). After Okamoto’s compliment 
is rejected by Natsuna in line 2, a long negotiation occurs:
(4) [Data 2: you will be a good mother]
1.  Okamoto: でも, いいお母さんになりそう, なっちゃん.
  But you will be a good mother, Nacchan.     [Compliment1-1]
2.  Natsuna: うそ, いや, 途中で放棄しそう, hahaha.
  You lie, no, I will give up halfway through, hahaha.
3.  Okamoto: なりそう.
  You will be (a good mother).                [Compliment1-2]
4.  Natsuna: いや, どうだろうな.
5.  なんだかんだ面倒みちゃうんだろうなって,
6.             [かんじ.
　　　　　 No, but I wonder, 
  somehow I will take care of (people)
  [feel like                                      [Evasion]
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7.  Takimoto: [面倒見がいいんだよ.
  [You will take good care of (people)      [Compliment1-3]
8.  Natsuna: かなあ.
  I wonder I will                     [Weak acceptance]
9.  Okamoto: もてるでしょ .
  You are popular among the men, aren’t you?  [Compliment 2-1]
10.  Natsuna: ((頭を左右にふる))
  ((shakes her head))
11.       もてるとかもてないとかそういう以前の問題だよね.
  The point is before talking about whether I am popular or not.
   [Shift]
12.    　   もうなんか, 全然そういう人たちがいないもん. まわりに.
  Well, anyway, there aren’t such people around me.
13.  Okamoto: いや, 見えていないだけだよ. きっといるんだよ.
  No, you haven’t noticed them yet. There are, surely. 
   [Compliment 2-2]
14.  Takimoto: [そうだよ.
  For sure.                       [Compliment 2-3]
15.  Natsuna: [いやいやいやいや,
  No, no, no, no,               [Rejection]
16.  Takimoto: 絶対, スタッフさんとかいっぱい好きだよ.
  Absolutely, there are a lot of staff members who like you.
   [Compliment 2-4]
17.  Natsuna: いやいや.
  No, no.       　 [Rejection]  
18.  Takimoto: 絶対いるよ. 絶対. 気づいていないだけだよ.
　　　　 Absolutely, there are. Absolutely. You just don’t notice them.    
   [Compliment 2-5]
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19.  Natsuna: それを言ったら, みおりんもさ, 全然気が付かないタイプでしょ . 
  Judging in that light, Miori, you are the kind of person who 
doesn’t notice, aren’t you? [Shift]
20.  Takimoto: うん気づかない.
  No, I don’t notice.
21. 幽霊とかいても気づかないと思う.
  I wouldn’t even notice a ghost.
22.  Natsuna:  そこ？
          Is that a point?
23.  Okamoto: そこ？
  Is that a point?
Okamoto repeatedly pays Natsuna a compliment in different words, while 
Natsuna exploits various means to avoid accepting the compliment. First, Okamoto 
compliments Natsuna, saying that Natsuna will make a good mother 
([Compliments 1-1 and 1-2]), and receives a negative reaction in line 2. In her 
response to the second compliment in lines 4, 5, and 6, Natsuna shifts the point 
about being a good mother to that of being a good carer, and evades acceptance of 
the compliment she has received. 
Picking up the expression “mendomi (good carer)” that Natsuna uses, Takimoto 
also gives a compliment to Natsuna (Compliment 1-3). This time, Natsuna weakly 
accepts it in line 8. In their interactions, the degree of alignment between the 
complimenters and the complimentee is gradually shifting as the evaluating object 
changes. When the object is related to being a good mother, the alignment is 
negative. However, the alignment by the complimentee with the complimenters 
becomes positive when the object is related to being a good carer, which is the 
topic the complimentee herself raises.
Following that exchange, another compliment and response exchange starts. 
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Both Okamoto and Takimoto collaborate to give compliments to Natsuna. First, 
Okamoto gives compliments twice, telling her that she is popular among men 
(Compliments 2-1 and 2-2); again, Natsuna’s reaction is negative. Natsuna 
mentions that there are no people around her. Takimoto joins the compliment 
discourse and enforces Okamoto’s compliments (Compliments 2-3, 2-4, and 2-5). 
Each time, Natsuna rejects the compliment she receives. 
As observed from this interaction, compliment discourse is not limited to a 
single compliment-response pair. In fact, there are multiple back-and-forth 
negotiations, until finally, the compliment interaction ceases. 
In (4), the compliment discourse beginning with Okamoto ends with 
Takimoto’s humorous reaction, after which they all laugh together. Takimoto 
rejects Natsuna’s response that there are no men around her by mentioning that 
Natsuna does not notice admiring people when they are near her. In line 19, instead 
of showing alignment or misalignment, Natsuna shifts the evaluating object from 
herself to Takimoto. She mentions that Takimoto is also similar to her. Natsuna’s 
comment implies that Takimoto is the type of person who does not notice a man 
who approaches her. In her utterance, she omits the object of the verb “notice.” 
Takimoto exploits this. She mentions that she would not even notice if a ghost was 
standing near her in lines 20 and 21. Shifting the topic from a man to a ghost is 
unexpected and lends humor to the conversation. Both Natsuna and Okamoto note 
Takimoto’s funny reaction, after which they share a laugh and move to the next 
topic.
Analysis
This paper examined two examples of compliment discourses. Upon initial 
examination, these two examples are different: one compliment is accepted and 
another compliment is rejected. However, in both cases, a compliment and a 
response are repeated several times in different words, after which the conversation 
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shifts focus following shared laughter.
In the data observed so far, every stance seems to be taken by each 
participant’s voluntarily will. However, we must note that “stance can be given or 
accorded, rather than taken” (Irvine, 2009, p.70).
Complimenting is a type of verbal behavior that encompasses a subtle power 
game, because paying a compliment means evaluating the object of that 
compliment, and responding to a compliment includes a further evaluation. If we 
fail to cope with this power game, some sanctions await, as previously pointed out. 
In order to exit this power game successfully, laughter is frequently employed as a 
mutually beneficial solution. That is, it can be observed that laughter works as a 
contextualization cue, which can be defined as “any feature of linguistic form that 
contributes to the signaling of contextual presuppositions” (Gumperz, 1982, p.131). 
In this way, then, laughter terminates the ongoing compliment discourse and 
catalyzes a change in the conversation topic. This leads us to question why, in fact, 
laughter is used by participants as a contextualization cue to end the compliment 
discourse. 
To answer this question, it is helpful to take into consideration the functions of 
laughter during verbal interactions. Modes of language are chosen from the 
resources available: in this case, from the series of stancetaking choices, which lead 
to a developed style, as pointed out by Johnstone (2009): 
Repeatable linguistic styles emerge out of stancetaking strategies 
that prove repeatedly relevant and useful for particular speakers 
in particular kinds of interactions. (p.29)
First, laughter is often observed as a kind of verbal behavior that is closely 





2. Collaboration with the closing displayed
3. Ratification of the recipient’s alignment
In the examples used in this study, it is not clear whether a close proposing is 
actually offered, but as far as we can observe, the participants collaboratively and 
interactively move toward the end of the ongoing topics through several exchanges. 
The participants find a laughable point: in Data 1, it is the utterance by Oguri that 
he calls the names of the staff even for no reason and in Data 2, it is Takimoto’s 
unexpected reaction that she does not notice a ghost around her. After laughing 
together, the participants add nothing further. All these processes lead the 
participants to ratify a closing alignment. 
In fact, several studies indicate that shared laughter occurs around the 
termination of a topic (Holt, 2010; Gilmartin, Bonin, Vogel, & Campbell, 2013; 
Bonin, Campbell, & Vogel, 2014). For example, Holt (2011) points out that by 
laughing together, the participants “display willingness to bring the topic to a 
close” (p.407). Through an observation of Japanese conversation styles, Kushida 
(1995) also illustrates that “laughing with,” instead of “laughing at,” can mark the 
boundary of a topic.
Second, laughter can ease the tension that might be caused by the giving and 
receiving of a compliment. Szatrowski (2004) observes that the series of strong 
invitation and refusal exchanges in Japanese conversations turns into a play frame 
at the closing stage; this is done to ease the atmosphere caused by the conflicting 
stances of the participants. A similar observation is made in Warner-Garcia (2014): 
laughter mitigates an undesirable interactional conflict.
Thus, the nature of shared laughter that is commonly used to signal the end of 
a topic and mitigate the tension/power imbalance is also employed during 
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An analysis of the data revealed that the mediation of the power imbalance is 
achieved through the following processes: 
1. Multiple exchanges of compliments and responses
2. Frame shift from “compliment” to “play”
3. Collaboratively exiting compliment discourse by laughing together
Whether the compliment is rejected or accepted, a frame shift from 
compliment to play is often deployed by the participants in order to exit the 
compliment discourse. The complimenter or (most often) the complimentee might 
exchange a joke to ease the tension caused by complimenting and the participants 
laugh together; this shared laughter functions as the cue for a topic shift. Of course, 
a consensus among all the participants is necessary for the topic shift to occur, from 
the compliment discourse to something else. Even if one participant tells a joke, a 
topic shift cannot be undertaken unless all the participants respond favorably to the 
joke (for example, by laughing). The data observed so far indicates that laughing 
together is also shared by the participants as an indicator of a boundary of topic.
Through observing the strategic development of compliment discourse, this 
paper suggests that laughing together is one of the stabilized repertories for the 
solution of easing a potential power imbalance, which is achieved by the 
participants’ intersubjective stancetaking.
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Notes
1. See, for example, Adachi (2011), Chen (1993), Chen & Yang (2010), Daikuhara (1986), 
Golato (2002, 2005), Herbert (1986, 1989, 1990) Herbert & Straight (1989), Holmes 
(1986, 1988, 1995), Kim (2007, 2012), Lee (2009), Manes (1983), Pomerantz (1978), 
Satoh (2002, 2005, 2014), Terao (1996), and Yuan (2002).
2. The number in the parentheses indicates age of the participant.
3. Literal translation from the original Japanese into English is presented. The part 
enclosed by parentheses is not mentioned in the original Japanese but added for 
clarification of meaning.
4. The information that they worked together is related to the audience at the beginning of 
the episode.
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,    Level intonation
?    Rising intonation
[   Beginning of a overlap talk
(( )) Transcriber’s remarks




The purpose of this study is to examine an effective grammar instruction with 
communicative approach keeping the balance between passive and productive 
activities. Data of a diagnostic grammar test of a total of 798 university freshmen, 
streamed by TOEFL scores, were analyzed to make it clear whether there is a 
clear tendency of grammar acquisition among different levels of learners. It was 
found that certain areas of grammar should be taught first and that instructors 
should focus on passive or productive activities according to the levels of students. 
Finally we suggest an effective way of textbook use in a communicative class 















































































































































































上級 550 ～ 20 43.9 33.4 54.7 132 562.3
中上級 500 ～ 547 118 40.2 30.3 49.9 120.4 520.1
中級 450 ～ 497 371 37.7 28.2 45.6 111.5 472.0
初級 400 ～ 447 256 35.0 26.5 41.8 103.3 428.7
































































A 72.4% 76.7% 81.1% 85.2% 89.0% 16.6%
B 75.8% 82.5% 87.2% 91.8% 94.5% 18.7%
C 70.3% 65.3% 71.2% 79.9% 89.5% 19.2%
D 59.4% 64.5% 70.2% 78.6% 88.0% 28.6%
E 53.6% 61.4% 69.2% 78.1% 92.0% 38.4%






























9 will succeed (V) A
3
45% 44% 　 　
26 swim badly (AD) A 48% 　 　 　
40 a great convenience (N) A 48% 　 　 　
43 Either you or I am B 1 48% 　 　 　
13 has been increasing C
3
36% 31% 39% 　
24 cannot have killed C 58% 53% 54% 48%
38 I used to C 52% 33% 40% 48%
8 So can Doraemon. D
3
36% 43% 46% 　
28 doesn’t taste D 45% 　 　 　
49 Which …, A or B? D 48% 　 　 　
6 How about Ving?(N) E
5
39% 　 　 　
11 to be pitied E 33% 43% 　 　
32 Given N E 42% 39% 　 　
34 let me go E 27% 39% 　 　
44 a tie to go with N (A) E 39% 　 　 　
27 where he was born (N) F
3
33% 41% 　 　
29 if I was mad (N) F 39% 48% 　 　


























































E (53.6%) E (61.4%) E (69.2%) E (78.1%) D (88％ )
上位グループとの差が
最も大きい領域（上位との差）


















































































5.2 初級グループ（400 ～ 447点）のテキスト
　前節では各グループが重点的に取り組むべき文法領域を抽出したが，こ


















Grammar Connection 3 （Cengage, ISBN978-1-4130-0840-1）を使用してい
る。このテキストは全30章からなるが，シラバス上は，前期・後期合わ
せて30回の授業でこのうち25章を学習することになっている。前期は第1


































































































































Don’t Have To 
May/Might
Can/Could


































































構成 サブタイトル タスク 頁数
Part 1
Content Vocabulary vocabulary 0.5
Think about It writing / discussion 0.5
Grammar in Content
reading / listening /
grammar (explanation, exercises)
2.5 ～ 4
Communicate speaking / writing / discussion / pair work 0.5
Part 2
Grammar in Content
reading / listening /
grammar (explanation, exercises)
2.5 ～ 4
Communicate speaking / writing / discussion / pair work 0.5


















































































































































































るが、過去の研究データから換算するとTOEIC 445点はTOEFL-ITP 440 ～ 443
点相当となる。
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ABSTRACT: Global citizenship has progressively become a goal of 
educational institutions involved with expanding students’ understandings 
of what it means to be a citizen in a globalized world. However, what this 
multi-dimensional concept means precisely has been the subject of much 
debate and discussion in the research literature on this topic. Building on 
a ‘critical-transformative dimension’ of global citizenship education this 
article examines the different ways of conceptualizing the notion of 
global citizenship and discusses implications for global awareness at 
both the theoretical and practical levels. 
1. INTRODUCTION
In an increasingly interconnected and interdependent world, there is a 
necessity for transformative pedagogy that empowers learners to resolve assiduous 
challenges related to sustainable development and peace that concern all humanity 
(Torres, 2017). These include conflict, poverty, climate change, energy, security, 
unequal population distribution, and all forms of inequality and injustice, which 
feature the need for cooperation among countries (Gaudelli, 2016). 
In this context, there is growing interest in Global Citizenship Education 
(GCE). GCE gives rise to the actions and activities that shape the direction of 
Global Citizenship Education:





society over time. In particular, it can provide the conditioning context that supports 
learners to reframe events, wherever they may occur, through a shared human 
angle, and to foster action and cohesion (Gaudelli, 2013). Through education for 
global citizenship, learners have the chance to gain the experience of seeing the 
world through the eyes of others, discovering and clarifying what is necessary in 
order to build a society where we can all live together; and cooperate to give birth 
to spaces of security in their immediate surroundings (Noddings, 2005). 
The concept of GCE has lately gained prominence in international development 
discourse with the adopted Global Education First Initiative (GEFI), launched by 
the former secretary of the United Nations (UN) Ban Ki-moon in September 2012. 
In inaugurating this initiative, the former UN Secretary General has set three 
priorities (UNESCO, 2014).
First, putting every child in school. UNESCO’s movement pledged to achieve 
universal primary education by 2015. The recent Incheon meeting indicated that 
this goal has not been achieved yet, and new developmental goals have been set 
for the period 2015–2030 within the so-called Incheon Declaration. In this spirit, 
UNESCO stressed the need to make all the required investments to ensure that 
every child has equal access to schooling (Torres, 2017). 
Second, improving the quality of learning. Access to education is critical but 
it is not enough. Learners should acquire appropriate skills to participate 
effectively in today’s knowledge-based society. The quality of education that 
children, youths and adults receive is vital in attaining the goal of access to quality 
learning (Tarozzi & Torres, 2016). The third priority set by GEFI is the focus of 
this article, fostering global citizenship. Education has the power to shape a 
sustainable future and a better world. Education policies should endorse peace, 
mutual respect and environmental care – thus GCE (Reimers, 2009b). 
Building on Larsen (2004) ‘critical-dimension’ of global citizenship (GC) and 
the UNESCO’s (2014) transformative model of GCE this article examines the 
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different ways of intellectualizing the notion of GC from a moral perspective – 
rather than a formal one, and discusses propositions for global awareness at both 
the theoretical and practical levels. The author hopes to encourage a renewed 
emphasis on universal and moral values such as peace, human rights, justice and 
respect for diversity, as well as a focus on a holistic education and a type of 
instruction dedicated to developing learners’ personality and certain ‘global 
competencies’ that graduates need in an increasing globalized world. 
2. GLOBAL CITIZENSHIP – A MULTIFACETED TERM
The notion of global citizenship (GC) and its educational extension – GCE, 
however, remain quite multilayered, if not contested, and consequently difficult to 
operationalize. There are two possible reasons for this. First, the notion of ‘global 
citizenship’ does not imply a legal status. From a purely legal perspective then, 
and the despite the way in which globalization is affecting traditional conceptions 
of citizenship within the contours of the nation-state, the notion of ‘global 
citizenship’ remains a metaphor (Rizvi, 2009). 
Nonetheless, GC will be conceptualized in this article as a feeling and an 
educational practice (Schattle, 2008) and not so much a static identity, rather as a 
process that engages students while developing their moral dimension and certain 
knowledge, skills and attitudes/values that should support them in making a 
difference in the lives of those who are not as privileged as themselves (Reimers, 
2009a). In line with this view, Appiah (2008) suggests that we must identify with 
our fellow human beings and act in a manner that acknowledges our 
interdependence. The concept of GC – as examined in this article – does not signal 
therefore a requirement to detach oneself from one’s own national identity or 
loyalties. Quite the opposite, as argued by Appiah, respect and loyalty to 
humankind does not deprive us of the capability to care for people closer by. 
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Appiah’s discussion about GC is important to the current global debate on 
GC because it reinforces two key interconnected points; first, that GC concerns 
the global and thus shifts the perspective from the local and immediate to a 
broader plane; and second that, through the idea of citizenship, it evokes a sense 
of practical responsibility towards others regardless of their location in terms of 
geography, class, gender or ethnicity. In this view, GC remains a powerful notion, 
and as author and lecturer engaged with the higher education (HE) sector, I 
believe GC has profound meaning for instruction.
Secondly, when applied to education, the notion of GC implies a certain 
degree of confusion (Reimers, 2006). What is ‘GCE’ (or ‘education for global 
citizenship’) exactly? A variety of definitions of GCE exist, and some of them will 
be mentioned in this article; however, Oxley & Morris (2013) has observed that 
implementing the idea of GC is codified in educational curriculum with a little 
reference on what knowledge, skills, values/attitudes ‘globally competent 
graduates’ should develop in order to cultivate a sense of social responsibility both 
at a local and global level (Hunter, 2004); thus, this article will sketch some 
possible themes – specifically, as they relate to the UNESCO’s framework – based 
on a systematic examination of the existing literature on GCE.
Though GC is a highly contested and multifaceted term, three key dimensions, 
at least within the existing literature (Noddings, 2005; Reimers, 2009a; Larsen, 
2014; Gaudelli, 2016; Torres, 2017), are now commonly accepted; social responsibility 
– concern for others, for society at large, and for the environment, civic engagement 
– active engagement with local, regional, national and global community issues 
and global awareness – understanding and appreciation of one’s self in the world 
and of world issues; while social responsibility and civic engagement are 
extremely important and perhaps will be examined in further publications, a moral 
dimension of global awareness is the focus of this analysis in this article. 
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3. THE MORAL DIMENSION OF GLOBAL CITIZENSHIP
The debate about the nature of citizenship – the belief that we need to view 
world affairs from our perspective as global citizens – has been a strand through 
the writing of important scholars. It was central to the thinking of Enlightenment 
philosophers such as the German Immanuel Kant (1724-1804), who spoke of an 
individuals’ membership in a universal community as a basis for global peace 
(Kant, 1983). It even shaped the thought of European philosophers during the Age 
of Empire. For instance, the Italian thinker Giuseppe Mazzini (1805-1872) wrote 
at length about an individual’s duties to humanity and the fact that individuals’ 
loyalty cannot be determined by their nationality alone, while the ‘Declaration des 
droits de l’homme et du citoyen’ from 1789 distinguished between a citizen who 
actively engages with society (‘le citoyen’) and the man (‘l’homme’) who assumes 
a passive attitude in society (Tanner, 2007). 
The term citizenship therefore, not only refers to the legal relationship 
between citizen and state, which comprises rights and obligations, but also 
expectations regarding various forms of social participations. While, the legal 
relationship between citizen and state is sometimes also referred to as ‘the formal 
dimension of citizenship’ (Tonkin, 2011), the participation dimension is ‘the moral 
dimension of citizenship’ (Tiessen, 2008). 
The moral dimension targets the moral obligations that citizens worldwide 
have towards each other. This dimension focuses on the individual contributions 
citizens make to create a better world. People have rights and obligations towards 
each other irrespective of any political authority (Torres, 2008). The absence of 
political authority does not have to stand in the way of (voluntary) civil action at a 
global level (Tiessen, 2012). 
There are a number of aspects that play a role in the moral dimension of 
global citizenship. One prerequisite is awareness of what is going on outside one’s 
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own direct environment (Bamber & Hankin, 2011); a worldview where one feels 
committed to and responsible for others in this world (Nussbaum, 2007). In 
addition, citizens need to convert this awareness and responsibility into a 
willingness to take action in order to achieve social justice, equality or ecological 
sustainability (Shultz, 2011). 
The moral dimension of GC then, relates to awareness, responsibility, 
behavior, or at least a willingness to take action, and a notion of equality. The 
question is what the relevant focus areas are. Focus areas have been defi ned in 
various ways. This article focuses on Larsen (2014) and the UNESCO’s 
framework.
4. CRITICAL AWARENESS IN GLOBAL CITIZENSHIP
 
 Larsen (2004) proposes a Critical GC (CGC) dual framework consisting 
of two main strings: Awareness/Analysis (Figure 1) and Engagement/Action 
(Figure 2). The fi rst component, Awareness/Analysis, includes four dimensions: 
critical awareness and analysis of difference; the Self; the Global; and 
Responsibility. These dimensions are connected and inter-related with one another. 
 
Figure. 1 Critical Global Citizenship: Awareness/Analysis Component (Larsen, 2004)
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4.1 Difference Awareness. According to Larsen (2004), a critical global 
citizen acknowledges differences in cultural values, beliefs and practices that may 
contradict one’s own. Likewise, a critical global citizen recognizes the creation of 
a set of dualistic ideas (civilized/uncivilized, advanced/primitive) to validate 
notions of the global-north as superior and the global-south as inferior. In this 
view, a critical global citizen can analyze the historical roots of contemporary, 
prejudiced and racist views about difference (Shultz, 2007). 
4.2 Self-Awareness. A critical global citizen develops mindfulness of one’s 
own personality and comprehend that identities are capable of change. This 
involves awareness that one’s knowledge of the world is continually twisted 
within specific contexts, by conscious opinions and ideas, as well as hidden 
influences, values and assumptions that often escape conscious detection. In 
addition, a critical global citizen analytically reflects about one’s own privileges 
being able to use this knowledge about one’s interpretation of the world and 
privileges within it to interact, communicate and work effectively outside of one’s 
own coziness (Gaudelli, 2013).
4.3 Global Awareness. A critical global citizen understands contemporary 
leading issues that are played out in local settings throughout the world, including 
issues related to inequalities based on gender, race/ethnicity, social class, and 
other forms of difference and the political-economic and socio-cultural roots of 
inequalities in power/wealth globally and locally, including contemporary effects 
of neoliberal policies and longstanding legacies of imperialism (Shultz, 2011). 
4.4 Responsibility Awareness. A critical global citizen feels a sense of 
responsibility towards understanding and changing the world. The critically 
responsible person tries to create an ethic of social service to address local and 
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global discriminations (Noddings, 2005).
There are three other related dimensions that compose the second component 
of CGC, Engagement/Action, Self-Action, Civic Action, and Social Justice Action. 
 
Figure. 2 Critical Global Citizenship: Engagement/Action Component (Larsen, 2004)
4.5 Self-Action. How critical global citizens take actions in their day-to-day 
life with respect to one’s self and one’s daily life or the ordinary ways in which 
individuals transform themselves into global citizens. These can be simple, for 
instance engaging in positive interactions with others, demonstrating respect and 
care for others, and the improvement and continuance of relationships with those 
who may have hitherto been viewed as the “Other” (Larsen, 2014).
4.6 Civic Action. In this view a critical global citizen is a participatory 
citizen, who dynamically contributes in the community structures in order to 
resolve social problems and improve society. This is what has been referred to as 
the ‘justice-oriented citizen’ who questions and works to change established 
systems and structures, which have reproduced patterns of injustice over time 
(Westheimer & Kahne, 2004). The critical global citizen strives to remove him/
herself from the “center” and constructs a new relationship based on openness and 
dialogue rather than dominance and oppression. 
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As we conceptualized it therefore, the critical dimension of GC can be 
defined as a conduct that adheres to certain principles. Critical global citizens not 
only have a certain attitude towards, or knowledge of, the world, but also convert 
that into behavior. Merely possessing knowledge of global issues, or assuming a 
certain attitude, does not directly and automatically lead to behavior that helps to 
create a fair and sustainable world. GC is therefore basically a behavioral 
expression, albeit that this behavior must be motivated by the principles of 
equality, shared responsibility and mutual dependency.
Similar conceptual frameworks, perhaps less theoretical and more practical, 
but still focused on developing a critical view of GC in education – thus GCE, 
often originated from the discourse of international organizations such as the 
UNESCO (2014) examined in the next section.
5. THE UNESCO FRAMEWORK OF GLOBAL CITIZENSHIP 
EDUCATION
The United Nations Educational, Scientific and Cultural Organization 
(UNESCO) established a statement on GCE (2014). Gaudelli (2016) offers a 
graphic summary of some central elements of UNESCO’s document. 
Figure 3. Global Citizenship Education UNESCO (Gaudelli, 2016) 
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UNESCO’s notion is expressed in a broad and inclusive manner such that 
justice, peace, tolerance, inclusivity, security and sustainability are explicit. The 
modes propose attitudes, like empathy, caring and openness while the foundations 
note topics like human rights, diversity and democracy as core elements of GCE. 
A key element of UNESCO’s articulation is the idea of producing social action 
and engagement (Gaudelli, 2016). 
Also, the revised Sustainable Development Goals agreed in September, 2015 
for 2015–2030 articulate a commitment to educational quality, not only 
educational access. By 2030, ensure that all learners acquire the knowledge and 
skills needed to promote sustainable development, including, among others, 
through education for sustainable development and sustainable lifestyles, human 
rights, gender equality, promotion of a culture of peace and non-violence, global 
citizenship and appreciation of cultural diversity and of culture’s contribution to 
sustainable development (Sustainable Development Goals, Goal 4).
In the UNESCO’s view therefore, GCE aims to be “transformative, building 
the knowledge, skills, values and attitudes that learners need to be able to 
contribute to a more inclusive, just and peaceful world.” (UNESCO 2014, p. 46). 
It also aims to enable learners to: 
  • Develop an understanding of global governance structures, rights and 
responsibilities, global issues and connections between global, 
national and local systems and processes;
  • Recognize and appreciate difference and multiple identities, e.g. 
culture, language, religion, gender and our common humanity, and 
develop skills for living in an increasingly diverse world; 
  • Develop and apply critical skills for civic literacy, e.g. critical inquiry, 
information technology, media literacy, critical thinking, decision-
making, problem solving, negotiation, peace building and personal 
and social responsibility;
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  • Recognize and examine beliefs and values and how they influence 
political and social decision-making, perceptions about social justice 
and civic engagement;
  • Develop attitudes of care and empathy for others and the environment 
and respect for diversity.
  • Develop values of fairness and social justice, and skills to critically 
analyze inequalities based on gender, socio-economic status, culture, 
religion, age and other issues.
  • Participate in, and contribute to, contemporary global issues at local, 
national and global levels as informed, engaged, responsible and 
responsive global citizens. 
5.1 Global Citizenship Education Learning Domains– Cognitive, Socio-
emotional and Behavioral 
The UNESCO’s framework conceptualizes GCE as a tool to develop learners’ 
three core domains of learning: Cognitive, Socio-emotional and Behavioral. Such 
dimensions can serve as the basis for defining GCE goals, learning objectives and 
competencies, as well as priorities for assessing and evaluating learning. These are 
interconnected and outlined below, each signifying the domain of learning they 
focus on most in the learning process:
  1. Cognitive: To acquire knowledge, understanding and critical thinking 
about  global ,  regional ,  nat ional  and local  issues and the 
interconnectedness and interdependency of different countries and 
populations.
  2. Socio-emotional: To have a sense of belonging to a common 
humanity, sharing values and responsibilities, empathy, solidarity and 
respect for differences and diversity.
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  3. Behavioral: To act effectively and responsibly at local, national and 
global levels for a more peaceful and sustainable world.
(UNESCO, 2014)
5.2 Global Citizenship Education Learning Outcomes
Learning outcomes describe the knowledge, skills, values and attitudes that 
learners can obtain and exhibit as a result of GCE. Corresponding to the three 
domains of learning mentioned above (cognitive, socio-emotional and behavioral), 
UNESCO (2014) identifies the following set of key learning outcomes:
  1. Cognitive:
  • Learners acquire knowledge and understanding of local, national and 
global issues and the interconnectedness and interdependency of 
different countries and populations.
  • Learners develop skills for critical thinking and analysis.
  2. Socio-Emotional
  • Learners experience a sense of belonging to a common humanity, 
sharing values and responsibilities, based on human rights.
  • Learners develop attitudes of empathy, solidarity and respect for 
differences and diversity.
  3. Behavioral
  • Learners act effectively and responsibly at local, national and global 
levels for a more peaceful and sustainable world.
  • Learners develop motivation and willingness to take necessary 
actions.
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5.3 Global Citizenship Education Learners Features
The UNESCO’s guidance identifies three learner features in relation to GCE, 
which refer to the traits and qualities that GCE aims to develop in learners and 
correspond to the key learning outcomes mentioned earlier. These are the informed 
and critically learners, socially connected and respectful learners and ethically 
responsible and engaged learners. The three learners’ attributes draw on a review 
of the literature and of citizenship education conceptual frameworks, a review of 
methodologies and curricula, as well as procedural consultations and recent work 
by UNESCO on GCE. 
The informed and critically learners have a knowledge of global governance 
systems, structures and issues; they have also an understanding of the 
interdependence and connections between global and local concerns, while 
developing knowledge and skills required for civic literacy, such as critical inquiry 
and analysis with an emphasis on active engagement in learning. They understand 
the rights and responsibilities of individuals and groups (for example, women’s 
and children’s rights, indigenous rights, corporate social responsibility); and, 
recognize the interconnectedness of local, national and global issues, structures 
and processes (UNESCO, 2014). 
Learners with such characteristics develop the skills of critical inquiry (for 
example, where to find information and how to analyze and use evidence), media 
literacy and an understanding of how information is mediated and communicated. 
Eventually, they develop their ability to inquire into global themes and issues – for 
example, globalization, interdependence, migration, peace and conflict, 
sustainable development – by planning investigations, analyzing data and 
communicating their findings (Hunter, 2004).  
The socially connected and respectful learners understand diverse identities, 
shared values and common humanity; he or she develops an appreciation of, and 
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respect for, differences as well as the complex relationship between diversity and 
commonality. The socially connected and respectful learners learn also about their 
identities and how they are situated within multiple relationships – for example, 
family, friends, school, local community, country, as a basis for understanding the 
global dimension of citizenship (UNESCO, 2014). They develop an understanding 
of difference and diversity, for example, culture, language, gender, sexuality, 
religion, of how beliefs and values influence people’s views about those who are 
different, and of the reasons for, and impact of, inequality and discrimination 
(Nussbaum, 2007).
Eventually, the ethically responsible and engaged learners explore their own 
beliefs and values and those of others. They understand how beliefs and values 
inform social and political decision making at local, national, regional and global 
levels, and the challenges for governance of contrasting and conflicting beliefs 
and values. Ethically responsible and engaged learners also develop their 
understanding of social justice issues in local, national, regional and global 
contexts and how these are interconnected (UNESCO, 2014). Ethical issues, for 
example, relating to climate change, consumerism, economic globalization, fair 
trade, migration, poverty and wealth, sustainable development, terrorism, war are 
also addressed. In addition, ethically responsible and engaged learners reflect on 
ethical conflicts related to social and political responsibilities and the wider impact 
of their choices and decisions, while developing the knowledge, skills, values and 
attitudes to care for others and the environment and to engage in civic action 
(Shultz, 2007; 2011). 
6. CONCLUSION
While the idea of GC and its educational extension – GCE remain quite 
multifaceted and disputed, it is imperative to advance a critical-transformative 
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pedagogy that empowers learners to tackle constant challenges related to 
sustainable development and peace that concern all humanity. GCE represents a 
conceptual shift in that it recognizes the relevance of education in understanding 
and resolving global issues in their social, political, cultural, economic and 
environmental dimensions (UNESCO, 2014). GCE seems also accommodating 
the role of education in moving beyond the development of knowledge and 
cognitive skills to build values and attitudes among learners that can facilitate 
international cooperation and promote social transformation (Reimers, 2009). 
Such values and attitudes range from learners developing difference 
awareness, for instance the appreciation of differences in cultural values, beliefs 
and practices that may contradict one’s own, to self-awareness, thus mindfulness 
of one’s own personality and understanding that identities are capable of change 
or global awareness, for example the appreciation of contemporary leading issues 
that are played out in local settings throughout the world, including issues related 
to inequalities based on longstanding legacies of imperialism (O'Donoghue & 
Punch, 2003), and responsibility awareness, therefore a sense of accountability 
towards understanding and changing the world (Larsen, 2014). The UNESCO’s 
framework defines graduates who develop such characteristics informed and 
critically learners. 
Moreover, self-action, for example how learners take actions in their day-to-
day life with respect to themselves, and civic action or the extent to which learners 
dynamically contributes in the community structures in order to resolve social 
problems and improve society (Larsen, 2014an), are all features that the 
UNESCO’s (2014) attribute to socially connected and respectful learners making 
them participatory citizens, who are able to dynamically contribute in the 
community structures in order to resolve social problems and improve society, 
closer to resembling to the UNESCO’s ethically responsible and engaged learners. 
In closing, there is no single approach to implementing GCE, although this 
横浜市立大学論叢人文科学系列　2017 年度：Vol.69　No.1
94
article suggests that certain factors indicate to its successful delivery. The learners’ 
attributes above cited draw on a review of the literature and of citizenship 
education conceptual frameworks, particularly Larsen (2014), a review of 
approaches and curricula, as well as technical consultations and recent work by 
UNESCO on GCE.  
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Introduction
James Baldwin’s “Sonny’s Blues,” frequently anthologized and arguably the 
most well-known of the writer’s short stories, was first published in 1957,1 when 
the Civil Rights Movement was making progress.  The story deals with the 
conflict between the unnamed narrator, an African-American high school 
mathematics teacher who has made a social ascent to the middle class and his 
younger brother Sonny, an aspiring jazz pianist with a criminal record of using 
and peddling drugs, and with their reconciliation; their understanding of each 
other is based on the power of the music Sonny plays at the climactic ending of 
the story.  James Darsey, for example, says that “Baldwin’s portrait of Sonny 
playing at the club while his brother watches and listens is a beautiful statement of 
the artist as a poet, the power of poietes –– the ability to create out of itself, to 
take the chaos of the world into the self and represent it as universal narrative” 
(200; italics original, underlines added).
This ending of the story, however, remains ambiguous: first, the reader cannot 
literally “listen to” the music in a text that consists of words; second, the narrator 
is initially portrayed as a respectable person with poor understanding of, and little 
interest in, music, which makes his judgment on the quality of the blues his 
brother plays appear rather unreliable in the narrative.  
The problem regarding the difference of media of expression (i.e., of the 
characteristics of literature and music) seems so far to have been overlooked: 
Sonny is a pianist, not literally a “poet” as Darsey says, not even a singer who 
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sings a song composed of words, and, while literature is a semantic medium that 
discursively represents some aspect of the world we live in, music is, except for 
its lyrics, primarily auditory.
Walter Pater famously stated that “[a]ll art aspires toward the conditions of 
music” (86; in the original this axiom is italicized), meaning that “in all other 
kinds of art it is possible to distinguish the matter from form, and understanding 
can always make this distinction, yet it is the constant effort of art to obliterate it” 
(86).  It is hard in a literary text to reproduce the meanings and implications of 
Sonny’s music, what Pater calls “the matter”; it is inseparable from what the 
English critic calls “form” in music, including the blues the jazz pianist plays at 
the end of the story.  That is to say, literature is not so “pure” as music, according 
to Pater’s axiom.2
On the other hand, there is a problem of stereotyping.  The ending seems to 
imply that playing blues and accepting “suffering” as Sonny does is more 
appropriate for an African-American than living a respectable and secure middle-
class life as the narrator does;3 D. Quentin Miller says that “[b]y the middle of the 
twentieth century, when Baldwin was in the process of becoming the most 
prominent African American writer of his time, jazz and the blues were receiving 
unprecedented critical acclaim and attention” (85) and that “jazz and the blues . . . 
provide a metaphor for African American liberation” (85).  In literature and 
criticism, especially in the sixties, middle-class life was frequently considered 
synonymous with mediocrity and selfish indifference to social injustices. 
Regarding the narrator’s social standing merely as a sign of conformism, or 
Uncle-Tomism, however, can practically mean containment of ethnic minorities 
within a secluded domain.  Such a position would be reassuring to racists, either 
undisguised or covert, uncomfortable with non-whites claiming for and enjoying 
the same rights as those of the whites.
In addition, the stability of the middle-class life in the United States, in Japan, 
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and in Europe has changed in our present neo-liberalist environment, and its 
significance needs to be reconsidered.  The narrator’s father grunts “Safe, hell! 
Ain’t no place safe for kinds, nor nobody” “whenever [the narrator’s mother] 
suggest[s] trying to move to a neighborhood which might be safer for children” 
(840).  Although the narrator personally makes social ascent to the middle class 
and procures safety, as his mother should have wanted, its precariousness is 
insinuated by the deaths of the narrator’s uncle and daughter (842-44, 852) as well 
as by his brother’s arrest.  The narrator’s father’s pessimism seems premonitory in 
view of the threatened safety of today’s middle class, not only in the United States 
but also in Japan and in Europe.
Recently, interests in Baldwin’s works and their significance are growing in 
view of today’s social contexts; police brutalities, on one hand, were exposed and 
protested against in Ferguson, Missouri and Baltimore, Maryland respectively in 
2014 and 2015.4  On the other, unabashed racism is dividing the society, as we can 
see in the spread of Trumpism in the United States and its counterparts both in 
Japan and in Europe.5  There is the majority’s morbid fear of ethnic minorities 
inflated by the stereotypical image of them, as well as misguided nostalgia for the 
fictitious “good old days,” no matter whether it may be the consumer society of 
the nineteen fifties or the “Wild West” of the “pioneering” days.  Both are 
primarily artifacts of our popular/mass culture distributed through the media;6 
anxieties of the middle class, especially of the white lower middle class, is 
certainly behind these socio-political tendencies.  
Miller in his essay extensively deals with Baldwin’s continuing interest in 
and commitment to music throughout his career.  In this essay, I will instead 
concentrate on the text and the narrative structure of “Sonny’s Blues,” anticipating 
that this text-oriented and formalistic methodology will complement Miller’s 
“author”-oriented approach and make it possible to understand how the literary 
text, discursive in its character, works with the “music,” represented in it but 
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incongruous with the language’s semantic aspect, and how the latter makes use of 
and manifests the medium’s characteristics.
1. Disrespect for Louis Armstrong and the Problem of Mass Culture
When the narrator asks the protagonist what kind of musician he wants to be, 
Sonny praises Charlie Parker and denounces Louis Armstrong:
“What do you want to do?” I asked him.
. . .
. . .  “I want to play jazz,” he said.
. . .  I simply couldn’t see why on earth he’d want to spend his time 
hanging around nightclubs, clowning around on bandstands, while 
people pushed each other around a dance floor.  It seemed –– beneath 
him, somehow.  . . . I suppose I had always put jazz musicians in a class 
with what Daddy called “good-time people.”
. . .
I suggested, helpfully: “You mean –– like Louis Armstrong?”
His face closed as though I’d struck him.  “No. I’m not talking about 
none of that old-time, down home crap.”
“. . .  Name somebody –– you know, a jazz musician you admire.”
“Bird.”
“Who?”
“Bird!  Charlie Parker!  Don’t they teach you nothing in the goddamn 
army?”
. . .  “. . .  Who’s this Parker character?"
“He’s just one of the greatest jazz musicians alive,” said Sonny, sullenly, 
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his hands in his pockets, his back to me.  “Maybe the greatest,” he added, 
bitterly, “that’s probably why you never heard of him.”  (845-47; italics 
original, underlines added).  
Sonny’s judgment of them as musicians, however, is hardly self-evident: both of 
them are important figures in the history of jazz in their own ways, and, while we 
can agree with his high opinion of Charlie Parker, some would wonder why Louis 
Armstrong had to be treated in such a disrespectful way.  Both of them are real 
people, and we can listen to their music and make our own judgment.  What 
matters in reading the text, however, is not our own judgment of each musician 
but to understand why the fictional jazz pianist regards them that way.
It is hard to determine whether the judgment is that of the “author” or of the 
fictional musician.  To make the latter’s judgment convincing to the reader, Sonny 
has to be a good musician; in the text, his talent in music seems demonstrated in 
the last scene (861-64), in which he plays his “blues” (863) and the narrator is 
impressed by his younger brother’s performance.  The narrator, however, is not a 
reliable judge of his younger brother’s talent in music: he is ill informed about 
jazz and, being the elder brother, he is an interested party, too close to the 
musician to be impartial, which can be said about the other members of the band 
and the audience, both of whom are Sonny’s friends.  From a textual perspective, 
the reader is inclined to take it for granted that he successfully played the last 
number and deservedly impressed his obstinate elder brother just because the 
scene is at the end of the story; in a narrative the ending usually functions as a 
conclusion, in which the implications of a story are determined.7
Judging from Sonny’s reference to Louis Armstrong’s music as “that old-
time, down home crap” (846), his negative opinion of Satchmo may be based on 
his and/or his creator’s criticism of the rather stereotypical character he played in 
the movie High Society, released one year prior to the story’s first publication.  It 
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is easy by today’s standards to criticize the stereotyped character he played in the 
film, but an African-American artists’ position was weaker than today; we can 
regard the role he played as a strategical compromise to survive as a musician and 
celebrity in mid-fifties American society and continue to influence the public 
through his music.8  Probably Sonny did not approve of the compromise because 
he was still young and “innocent” in spite of his brother’s opinion of how young 
African-Americans in Harlem grew up (831).
Another possible reading of Sonny’s judgment is that he has in his mind the 
contemporary changes in the history of jazz the music was undergoing in the 
forties and fifties: Radiclani Clytus points out that Baldwin’s “coming of age 
coincided with one of the most dynamic transitions in American music, as the big 
band and swing gave way to the intense small combo arrangements of modern 
jazz and bebop” (71).  While Louis Armstrong’s style belongs to “traditional” 
jazz, Parker is among the experimental jazz musicians and is considered a major 
figure in bebop.  When Sonny’s opinion is interpreted this way, his idea of jazz is, 
first, strangely similar to those of his seemingly conservative father, who has 
denounced jazz musicians as “good-time people” (846), and of his elder brother, 
who says that “[i]t seemed . . . beneath him” (846), having put jazz players in the 
same category his father did.  Though the brothers are confronting each other over 
whether he should become a jazz musician or not, they have similar views of 
“conventional” jazz such as swing, prevalent when they were children and their 
father was still alive, and which German philosopher and music critic Theodor W. 
Adorno repeatedly condemned as a mere accompaniment to dancing (“On the 
Fetish Character” 49; “The Schema of Mass Culture” 87).
These two possible interpretations are interrelated: the stereotyped representation 
of an African-American jazz player in a movie concerns what Adorno calls the 
“cultural industry,” in which “details of cultural works such as movies are “ready-
made clichés, to be used here and there as desired and always completely defined 
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by the purpose they serve within the schema,” whose “sole raison d’être” is “[t]o 
confirm the [ready-made] schema by acting as its constituents” (Horkheimer and 
Adorno 98; italics original).  Sonny’s negative opinion of the “conventional” jazz, 
to which Adorno repeated refers as a typical product of the “cultural industry,” is a 
politico-cultural act of criticizing such “ready-made clichés,” although Adorno 
himself hardly attributed such potential to jazz.  Sonny’s criticism of “traditional” 
jazz, then, leads to that of the contemporary popular or mass culture as a whole. 
The following section is devoted to a discussion of the kind of music Sonny 
is pursuing.
2.  Jazz, the “Dialogic,” and the Masses
Before the narrator goes to the night club and listens to his younger brother 
play jazz or blues, they have an argument over suffering, which seems inspired by 
the brothers looking at and listening to a revival meeting:
. . .  Suddenly I was standing still in front of the living room window, 
watching Seventh Avenue.  . . .
  On the sidewalk across from me, near the entrance to a barbecue joint, 
some people were holding an old-fashioned revival meeting. The 
barbecue cook . . . , his conked hair reddish and metallic in the pale sun 
. . . , stood in the doorway, watching them.  . . .  Well, they [kids, older 
people, a couple of very tough-looking women] were watching this, too.  
The revival was being carried on by three sisters in black, and a brother. 
All they had were their voices and their Bibles and a tambourine.  Then 
she raised both hands, striking the tambourine against the air, and then 
against one hand, and she started to sing. And the two other sisters and 
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the brother joined in.
  It was strange, suddenly, to watch, though I had been seeing these 
meetings all my life.  So, of course, had everybody else down there.  Yet, 
they paused and watched and listened and I stood still at the window.  
“’Tis the old ship of Zion,” they sang . . . “it has rescued many a 
thousand!”  Not a soul under the sound of their voices was hearing this 
song for the first time, not one of them had been rescued.  . . .  Neither 
did they especially believe in the holiness of the three sisters and the 
brother, they knew too much about them, knew where they lived, and 
how.  . . .  A man fumbled in his pockets for change and stood holding it 
in his hand impatiently . . .  Then I saw Sonny, standing on the edge of 
the crowd.  . . .  Then the singing stopped, the tambourine turned into a 
collection plate again.  The furious man dropped in his coins and 
vanished, so did a couple of the women, and Sonny dropped some 
change in the plate, looking directly at the woman with a little smile.  He 
started across the avenue, toward the house.  . . .
 . . .  I stayed at the window, both relieved and apprehensive.  As 
Sonny disappeared from my sight, they began singing again.  . . .
 . . .
 . . .  But he [Sonny] came up to the window and stood beside me, 
looking out.  “What a warm voice,” he said.
 They were singing If I could only hear my mother pray again!
“Yes,” I said, “and she can sure beat that tambourine.”
“But what a terrible song,” he said, and laughed.  . . .  (852-55, italics 
original, underlines added)
Ethnicity of the members of the meeting is not clearly stated in the text, but the 
narrator remarks that the people listening to them, including the narrator himself, 
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have intimately known them for a long time, and that the barbecue cook has 
“conked hair,” which implies that he is an African-American trying to conform to 
the mainstream culture of the United States at that time; these details suggest that 
they are also African-Americans.  
The songs are gospels,9 and this also implies the same about their ethnicity. 
Three gospels are presented in the text, of which the first two are quoted above, 
the other being “Till We Meet Again” (855).  After listening to the first gospel, 
Sonny remarks that the voice is impressively warm while the song (i.e., the lyrics 
signifying religious “contents”) is terrible: here he is, according to Pater’s schema 
referred to in the introduction, separating the “matter” and the “form” of the 
gospels, so as to make the gospel’s form, irreducible to discursive meanings, 
invulnerable to attempts to “interpret” it with clichés.  These remarks show that, 
first, he considers the melody/form of music to be separable from words/meanings 
so as to save the former from the clichés of the latter and that, second, he has a 
basically positive opinion of the gospels, which belong to an old form of African-
American music, although he himself plays music of a modern style.  
The gospel is an old genre closely related with the spiritual, in which the 
song’s words have double meanings: in “Go Down, Moses,” for example, the 
words describe Biblical events in Exodus but also signify hardships of the slaves 
in the American plantation society and doomed fate of the oppressors, equating 
Pharaoh with slave-owning planters of the U. S. South (“Go Down, Moses”).  The 
latter genre requires “proper” listeners to be “critical,” i.e., not to accept the lyrics 
at their face value but to “de-code” it.  In other words, the listener is expected to 
take part in the attempt to outwit their oppressors’ censorship.  
When Sonny mostly talks positively about the gospel, he implicitly suggests 
that the lyrics both of the spiritual and the gospel have a similar characteristic: in 
either genre lyrics are not to be taken literally, for the oppressed cannot be, or 
allowed to be, so articulate.  The listener, therefore, is obliged to take the words of 
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the song not at their face value;10 Sonny tolerates the “terrible song” and 
appreciates the “warm voice.”  In either genre, the listener has to exercise his or 
her critical judgment in order to appreciate the music appropriately.
The aspiring pianist’s critical appreciation of the gospels here, oddly, seems 
to be in the line of what Adorno, Horkheimer, and other thinkers of the Frankfurt 
School expect a decent person to do when he or she appreciates a work of art, 
despite the school’s sometimes élitist and negative attitude toward mass/popular 
culture.  Sonny’s attitude toward music, in contrast, is far from élitist.  Gospel 
does not belong to the cultural mainstream and is not usually regarded as “high 
culture,” and the revival meeting in the American socio-cultural context belongs 
to an anti-élite cultural movement, though it can sometimes be complicit with 
populism.  He seems to anticipate that the cultural continuity between gospel and 
his own art can provide the listener with an antithesis to uncritical reception of 
music prevalent in a consumer society, at the time when jazz was becoming a part 
of “high culture.”
After listening to the gospels, hearing his younger brother’s opinion of them, 
and then arguing about “suffering” (852-59), the narrator goes to the nightclub 
where Sonny is going to play, and is introduced to an “enormous black man, much 
older than Sonny or [him]self” (859) called Creole.11  This man appears to be the 
leader of the band.  He then meets other members of the band and his brother’s 
friends, most of whom have come to listen to Sonny play (859-60).  When he is 
installed at a table by Creole and the music begins, he remarks in his interior 
monologue that “[a]ll [he] know[s] about music is that not many people ever 
really hear it” (861).  Miller says that “[t]he narrator is clearly a flawed character, 
whose chief flaw is his inability to listen” (99; underline added), but the narrator’s 
interior monologue here rather suggests his dissatisfaction with the way people 
listen to music.
The remark corresponds with the view of jazz as the Frankfurt School 
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understands it: it does not deserve attentive listening because it only “confirm[s] 
the [ready-made] schema” (Horkheimer and Adorno 98) and because in it “all the 
moments which succeed one another in time are . . . interchangeable with one 
another” and “there is no development” and “what comes later is not . . . richer in 
experience than what has preceded it” (Adorno, “The Schema of Mass Culture” 
71).  The narrator feels dissatisfied with the way people perceive music not as 
what it really is but, instead, as something they assume it should be, according to 
some fixed idea.12  Such discontent, probably fostered through his interactions 
with his brother, should be new to him.
The narrator’s irritation concerns the reception of music and art, and by 
extension contemporary literary theories on how literature and art in general are 
“produced” and received/consumed in modern society.  It is a fundamental 
criterion of contemporary literary criticism, originating almost simultaneously but 
in practice separately from Russian Formalism and New Criticism in the early 
twentieth century, that appreciation, reception, and criticism of literature and art in 
general should be based foremost on what is actually present in the piece of art, 
such as words in the text, instead of what is associated with it and what surround 
it and its creator.  Adorno refers to the latter tendency among enthusiastic jazz 
listeners when he denounces the genre (“On the Fetish Characters” 52-53); Walter 
Benjamin also criticizes similar tendency of moviegoers, saying “[t]he cult of the 
movie star, fostered by the money of the film industry, preserves not the unique 
aura of the person but the ‘spell of personality,’ the phony spell of a commodity” 
(231), and in the same essay he points out that “the masses seek distraction 
whereas art demands concentration from the spectator” (239; underline added).13  
Although the two thinkers deal with different media and we as readers are 
referring to still another medium––the literary text––the point of the argument 
applies to all of them in common: people seldom pay enough attention to the piece 
of art itself which he or she is meant to be appreciating. 
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The episode of Sonny practicing the piano at the narrator’s future wife 
Isabel’s parents’ house, inserted in the middle of the story, illustrates how jazz 
demands concentration of the listeners (849-50): Isabel’s family are forced to 
listen to Sonny play their piano, not allowed to exercise the consumer’s “right” of 
“free choice.”  The piano is a symbolic apparatus for proving the family’s cultural 
sophistication, and for them the way Sonny plays the piano is too furious to stand 
(849-51), and he is, at this stage of his development and at this stage of the story, 
in the line of the nineteenth-century Romantic artist, who, with his “overflow of 
powerful feelings” (Wordsworth 598), is considered and/or expected to be 
subversive to middle-class respectability.  While the arguments of Adorno and 
Benjamin can also be construed as a critique of the family’s bourgeois 
“consumption” of art, the way Sonny plays jazz deconstructs the dichotomy of 
“high art” and “mass culture,” an assumption at the basis of Adorno’s aesthetics.
When he denounces jazz, Adorno may primarily have the radio and the record 
player, which can be turned on and off at a consumers’ will; a live performance 
and/or practice cannot be shut off, due to the characteristic of sound which 
penetrates into one’s privacy.  Miller, on the other hand, points out the significance 
of the “mechanical detachment between audience and artist” made possible by 
“recording and radio” (86) and compares the “distinction between recorded and 
live music” to “Baldwin’s multiple roles” of “writing in private” and “speaking 
and lecturing to live audiences” (86-87).  The text of “Sonny’s Blues” primarily 
deals with live performances, and records are only briefly mentioned.  
At the end of the story, as if to correspond to the narrator’s newly acquired 
view of the music and art in general, the band’s music invites people to be actively 
involved in the appreciation of art, including listeners of the live music.14  The 
narrator has been introduced to the band leader, his brother’s fellow musicians, 
and his friends who presumably frequent the club and connoisseurs of jazz/blues. 
He is no longer an anonymous listener-consumer of the music, and, although he 
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does not say anything explicit about what he makes of this situation in the text 
itself, it is natural to surmise that he should be aware of his position as a 
participant of the performance there; he is being seen as he sees and listens to the 
band play blues, and he is “respons-ible” to the performance.
Judging from the exchanges before the band begins to play the first number 
(859-60), the day’s performances seem to have been planned for Sonny’s 
comeback, and not only the members of the band but most of the audience seem 
to be aware of it.  He “[hasn’t] been near a piano for over a year,” “[isn’t] on much 
better terms with his life, not the life that stretched before him” (861-62), and 
cannot play the piano well, which presumably Creole and the other members, and 
presumably most of the audience, expected.  That is to say, the last scene is not 
that of a talented musician playing splendid music and proving the legitimacy and 
significance of his efforts and of African-American music; the scene, instead, 
portrays his friends who know him and his music trying to work with him so that 
he might be able to play his blues and come to terms in some way with his life 
stretching before him.  Their “listening” is a collaborative act of working with him 
to deal with his and their collective life through music.
The first attempt is hardly successful: “He and the piano stammered, started 
one way, got scared, stopped . . . then seemed to have found a direction, panicked 
again, got stuck” (862), and, when they finished playing, “there was scattered 
applause” (862).  The failure in the first number suggests that, at this stage of the 
story, he is portrayed as something other than a Romantic genius who 
mysteriously solves problems of life with the power of his art.  The audience, 
however, give him another chance, and their attitude implies that they are not 
“consumers” of music; the audience’s tolerance proves that what music means for 
them is in contrast with Adorno’s idea of “mass culture” in general and jazz in 
particular: “[m]ass culture demonstrates its connection with the prevailing practice 
. . . by borrowing industrial methods . . . .  . . .  The perfection of technical ‘how’ 
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(sic) . . . is the ultimate expression . . . .  The virtuosity of the jazz band which 
abandons itself to the eight-bar rhythms of the hit composer like a wild animal in 
a cage . . . .” (“The Schema of Mass Culture” 79).  There naturally should be a 
composer, but their band’s performance, as is often the case with jazz, largely 
consists of the members’ “improvisations,” as the way of playing is called in jazz. 
In the kind of jazz that Sonny and his fellow musicians play, a number’s composer 
is not the equivalent of what in literature is called the “author,” someone who 
controls his or her “work” with “authority,” in the terminology proposed by 
Roland Barthes and Michel Foucault.
In the next number “Am I Blue” (862; original in italics, without a question 
mark at the end of the title), “[s]omething beg[ins] to happen” (862).  The number, 
written in 1929, was originally a song Ethel Waters sung in the movie On with the 
Show!,15 but has become a standard and consequently been covered by a lot of 
musicians during the period in which styles of popular music were undergoing 
drastic changes (“Am I Blue?”).  As far as I could gather from the several versions 
I listened to, the song cannot be arranged into the melody so fierce as the music 
Sonny should have been playing on the piano at Isabel’s parents’ house, and its 
lyrics do not have a controversial message, in the way “Strange Fruit,” sung by 
Billie Holliday, does.  The source of the power of their live performance is only 
available to the audience present in the time-space created by language; 
tantalizingly, the reader can only infer how it affects the listeners from the 
fragments of information in the text.  Suggestively, the vocal part is not 
represented in the text, which suggests that it may have been arranged into an 
instrumental version: its semantic aspect is eliminated in the text.
“Creole let[s] out the reins” in response to the change in Sonny’s performance; 
“[t]he low, black man sa[ys] something awful on the drums,” “Creole answer[s],” 
“the drums talk[s] back,” “the horn insist[s] . . . ,” “Creole listen[s], commenting 
now and then . . . ,” and “[t]hen they all c[ome] together again, and Sonny [is] part 
111
Nakatani　Use of Music in a Literary Text: The Masses, Security of the Middle Class, 
　　　　   and Social Ascent in James Baldwin’s “Sonny’s Blues”
of the family again” (862; underlines added).  The young pianist makes a 
comeback, and Creole “fill[s] the air with the immense suggestion that Sonny 
speak for himself” (863).  Their performance, seemingly a succession of 
improvisations, is described as a series of dialogues––not with words, but with 
sounds.  From the start, during the unsuccessful first number, the title of which is 
not specified in the text, Creole “was having a dialogue with Sonny” (861; 
underline added) and “listened” (861). He is the leader of the band but not the 
conductor.  Having accepted Creole’s “reins” (862) until then, Sonny and other 
musicians are portrayed as something other than solipsistic artists in the tradition 
of nineteenth-century Romanticism.
Their music’s dialogic nature has more to do with the antithesis of what 
Hannah Arendt calls “atomization” than with the Bakhtinian vision of utopia: 
“[s]ocial atomization and extreme individualism preceded the mass movements 
[by which she means Fascism] which . . . attracted the completely unorganized, 
the typical ‘nonjoiners’ who for individualistic reasons always had refused to 
recognize social links or obligations” (316-17; underlines added).  Their music 
can be construed as an alternative to the culture of the atomized mass society; in 
contrast with Arendt’s view of contemporary society, their music evokes a 
collective memory of the oppressed, at least for the narrator’s mind, when Sonny 
dialogically plays his blues:
Sonny’s fingers filled the air with life, his life.  But that life contained so 
many others.  . . .  Freedom lurked around us and I understood, at last, 
that he could help us to be free if we would listen, that he would never be 
free until we did.  . . .  He had made it his: that long line, of which we 
knew only Mama and Daddy.  And he was giving it back . . . so that, 
passing through death, it can live forever.  I saw my mother’s face again, 
and felt, for the first time, how the stones of the road she had walked on 
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must have bruised her feet.  I saw the moonlit road where my father’s 
brother died. And it brought something else back to me, and carried me 
past it, I saw my little girl again and felt Isabel’s tears again, and I felt 
my own tears begin to rise.  (863; underlines added)
After lamenting our general incapacity to listen to music (861), and by inference 
our failure to listen to others, the narrator says:
. . . on the rare occasions when something opens within, and the music enters, 
what we mainly hear, or hear corroborated, are personal, private, vanishing 
evocations.  But the man who creates the music is hearing something else, is 
dealing with the roar rising from the void and imposing order on it as it hits 
the air.  What is evoked in him, then, is of another order, more terrible 
because it has no words, and triumphant, too, for that same reason.  And his 
triumph, when he triumphs, is ours. (861; underlined added)
Music here, as the narrator understands it, is not a medium for self-expression, 
which has been regarded as a self-evident function of art in the modern bourgeois 
society under the influence of Romanticism since the late eighteenth century.
The narrator’s understanding of his brother’s band’s performance may be 
wrong at the level of objective evaluation, for he is an inexperienced listener.  Yet 
his impression (i.e., how he has been affected by his brother’s “blues”) remains 
relevant to our understanding of what music, and by inference art in general, can 
do for today’s alienated and sometimes atomized individual’s mind.
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3. Collective Experience and the Norm of Self-Responsibility
The text of the story represents not only modern jazz or blues Sonny and his 
fellow musicians play, which is dialogically performed and appreciated, and 
evoking a collective memory of the oppressed, but also gospels––an older form of 
African-American music, for which people make donations not based on its 
market value but according to their will (854).  The gospels at the revival meeting 
remind the reader of sermons at African-American churches, and of the 
biographical fact that both the novelist’s stepfather and the young would-be 
novelist himself served in one as preachers.  In a sermon delivered at African-
American churches, its semantic content, which Pater calls the “matter,” and its 
wording and cadence that arouse emotions, which the art critic calls the “form,” 
often inseparably work together.  In addition, people do not pay for the service as 
consumers but donate as a member of the church and of the community; in that 
sense, the act of donation is also a two-directional dialogic communication.  Either 
at a revival meeting or at an African-American church, the audience is an integral 
part of the production of music or sermon, not anonymous, and therefore 
replaceable, “consumers” of the product of the cultural industry.  As seen above, 
Arendt refers to such individuals as atomized constituents of the masses that 
cannot and/or refuse to recognize social links and obligations.  
Both in African-American music like blues and gospels as represented in the 
text and in sermons at African-American churches in the novelist’s contemporary 
cultural heritage, there is a dialogic quality as opposed to the monologic and 
solipsistic assumption of the individualism of Western bourgeois society.  This 
characteristic of African-American cultural context, in the story, is closely 
connected with the skepticism about the sense of security of middle-class life: the 
dialogic thinking does not allow either the fictitious musician or the writer who 
created him to exempt himself from the overall social hardships through individual 
横浜市立大学論叢人文科学系列　2017 年度：Vol.69　No.1
114
immunity, or an illusion of it, procured by some personal advantage.  The narrator 
gradually begins to question his sense of security in the story while Sonny’s abuse 
of drugs, which seems to be his means of escape and relief from suffering, can 
also be regarded as a result of his almost excessive sense of links to, and ethical 
obligation as, an artist to the suffering fellow members of his ethnic group.  They 
do not suffer or feel obliged to incur suffering because they are African-American, 
but rather their African-American socio-cultural context makes them more critical 
and skeptical about the sense of personal immunity from the hardships their fellow 
minorities are suffering.
The narrator’s relative sense of security is put into question, first by hearing 
about Sonny’s arrest, and, in his resulting mental confusion, he criticizes his 
colleague who, clinging to the illusion of personal immunity, does not even have 
compassion for his or her own students:
I stood up and walked over to the window and looked down into the 
courtyard.  . . .  A teacher passed through them every now and again, 
quickly, as though he or she couldn’t wait to get out of that courtyard, to 
get those boys out of their sight and off their minds.  (832; underline 
added)
The narrator, critically looking down at his colleagues from the window, can be 
construed as a correlative of the reader: namely, an educated person who was 
fortunate enough to have grown up in a decent environment and had a chance to 
acquire a taste for books.  As if to make up for such unintentional inattention to 
the socio-cultural privilege the majority of readers are born into, the narrator has 
become keener about the conditions of his students’ life, the kind of life he could 
have lived.  With some luck and through his own merit and effort, he has 
individually made a fairly successful escape from such a condition, although he 
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has earned his own social status and security instead of inheriting them from his 
parents.  He would usually have acted more or less like his colleagues in the quote 
above, content with his personal social ascent and with his seeming immunity 
from the hardships of the environment in which he himself has grown up ; here he 
is suffering in lieu of the reader of the story, and at the same time maturing as an 
educator.  An educator, especially one at public school, is obliged to confront the 
social inequalities that limit his or her students’ potential.
He has unknowingly begun to question his own middle-class privilege and 
suspend his sense of immunity.  He then remembers, first, the tale his mother told 
him about drunken white men killing his and Sonny’s father’s brother for fun 
(842-44), which, perversely, had been kept secret from the brothers.  Second, he 
recalls the unexpected and abrupt death of Grace, the narrator’s daughter (852); 
the bereavement is “absurd,” in the terminology of existentialist philosophers, 
with whom the novelist’s literary progenitor Richard Wright associated in his 
practical exile in France.16  The “absurdity” corresponds to the disrupted narrative 
structure of the main story that is supposed to embody the deterministic linear 
logic,17 in which it is assumed that everything has a cause and that, conversely, 
without a cause, nothing happens.  The narrator should have assumed that by 
getting away from the environment of Harlem by his social ascent nothing serious 
was going to happen to his family, but his plan of security was overpowered by 
the absurdity of life.
Even before the two deaths are recalled in his consciousness, the process of 
his mental maturing has started and he has begun to have compassion for his 
fellow natives of Harlem.  He engages in dialogue with his brother’s friend whom 
he himself has never liked (833), and even “[begins] to listen more carefully” 
(834).  He probably would not begin to like him, but “listen[ing]” to the other’s 
view, dissimilar from his own, is what matters, and gives solace and leads to 
deeper insight: “All at once something inside gave and threatened to come pouring 
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out of me.  I didn’t hate him any more” (836).  He “lends” him five dollars “[j]ust 
for a couple of days” (836), which he presumably knows he would not get back. 
The act, in this context, seems more like mutual support, reminiscent of the 
donation to the songs at the revival meeting.  Such a situation can be regarded as 
an alternative to the consumerism in the American environment, where self-
preservation is overemphasized as the sole principle of maintaining social order, 
disregarding fundamental inequalities beyond the reach of the efforts for self-
preservation at the personal level.18 
It is significant that, when the narrator is becoming critical about his 
colleagues’ attitude toward their students in Harlem, he is looking down from a 
window, seeing them without being seen by them (832).  The same structure is to 
be found in the scene in which he is looking down at and listening to the revival 
meeting (852-54), discussed above.  While he is learning to doubt his individual 
immunity, he symbolically retains his vantage point in the text.  In contrast, in the 
last scene where he listens to his brother play blues, he has lost the vantage point; 
he is listening to and seeing the band’s live performance while he is also being 
seen by people there.
The lack of attentiveness, which the narrator laments in the last scene, can, 
and often does, apply to how “cultural élites,” of which the narrator can be said to 
be a member, listens to, appreciates, or reads “high culture” today.  Some of them 
“consume” it so as to show off what Pierre Bourdieu calls their cultural capital 
and justify their socio-cultural status; it is not exempt from uncritical and 
inattentive “consumption” in spite of Adorno’s optimistic expectations of its 
potential to counteract the atomized masses’ uncritical “consumption” of art, their 
inclination toward what Benjamin calls the authoritarian and totalitarian politics 
rendered aesthetic (Benjamin 242).    It is not the genre or its status but how 
people produce, appreciate, and/or get involved in art that determines whether it is 
uncritically “consumed” or becomes a part of a higher level of critical or 
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contemplative thinking.  Adorno, Benjamin, and Arendt have Fascism in view, 
but, in the American context, their arguments are also relevant to racist movements 
both in their unabashed and disguised forms.
Conclusion
We cannot be sure whether or not, how, or to what degree Sonny successfully 
played because there is an insurmountable difference of the characteristics 
between the different media, of music and a literary text.  The people who are 
present in the scene and participating in the musicians’ “dialogic” performance, 
however, are portrayed as being impressed; the live music, which does not seem 
to have been recorded, is a once-in-a-lifetime experience, and their impressions, 
especially that of the narrator, is what matters.  There may be no “objective” 
judgment; we can only evaluate a performance like that through mind and/or 
memory, also semantically as represented in language.
While the title of the story bears the jazz musician’s name, placing him in the 
tradition of the “titular heroes/heroines” prevailing in nineteenth-century novels, 
the text is also a story of his elder brother, a member of the minority who has 
fortunately made a personal social ascent and has been content with his success 
and the resulting sense of immunity from hardships of life, according to the 
modern/American ideology of self-responsibility.  In the story he learns that he 
and his family are also vulnerable, although the risk is lower than for those who 
were not as lucky as he was and could not escape from the harmful environment 
they were born into.  “[T]he very cup of trembling” (864), a Biblical quote usually 
ascribed to the suffering musician, also pertains to the narrator himself: the music 
at the end of the text, the quality of which can only partially and incompletely be 
represented with words, stands for the process through which such an individual 
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in a divided society recovers or discovers the sense of social links and obligations, 
thus paradoxically gaining the standpoint of someone other than a mere 
constituent of the atomized masses.
When the narrator comes to the club to listen to his brother’s blues, he is 
among the kind of people alien to the environment he is accustomed to, in whom 
he would not have joined unless he had decided to listen to his brother play. 
Music here has once again penetrated into the complacently isolated privacy of an 
individual, albeit in a way different from the one depicted in the episode of Sonny 
practicing the piano at Isabel’s parents’ house (849-50), as observed in section 
two.  
Such power, for which music is a correlative in the text, bears relevance to 
the political and socio-cultural situation today, when the Internet, once hopefully 
expected to be a medium through which everyone can express their views on 
equal terms, lets the atomized masses seclude themselves.  This is what Eli Pariser 
calls the filter bubble,19 within which one is shut away from unpleasant 
information and can flock together only with people of similar views, entertaining 
the illusion of freedom from the conventional mass media oligopolized by élites. 
In such an environment the alt-right, as well as its Japanese counterpart neto-uyo 
(the Internet right, with pejorative connotations) unabashedly express their racist 
discourses which they would have hesitated to voice in a live milieu where one is 
obliged to meet various kinds of people in flesh and blood.  The dialogic sphere is 
an alternative Baldwin proposes to the atomized masses in such a society divided 
who are caught in morbid fear of the changing society, where one cannnot but 
share the world with heterogeneous others.
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Notes 
1 The story was first published in the summer issue of Partisan Review in 1957 and was 
then included in the collection Going to Meet the Man published by Dial Press in 
1965 (“Note on the Texts” 965).  The base text for this essay is that of the Library of 
America edition, which reproduces that of the first edition of the 1965 collection and 
is widely available, standardized for scholarly use, and reliable enough for the purpose 
of this study.  Page references are shown in parentheses.
2 While I agree with the implication of Pater’s argument, I do not agree with him on the 
value judgment, in which he puts music above the other genres including literature.  I 
would also point out that the novel is probably one of the least “pure” literary genres, 
as we can see in the genre’s low cultural status before the late eighteenth century, and 
I regard the characteristics as an advantage of the novel. 
3 The word “suffer” is insistently repeated toward the end of the text, after the brothers 
listen to the gospels at the revival meeting and argue about the meaning of suffering 
(852-59).  Radiclani Clytus compares Baldwin’s notion of suffering with the French 
existentialist philosopher Jean-Paul Sartre’s idea of man being condemned to be free 
(73-81), arguing about the novelist’s “indebtedness to the Socratic ideal that an 
unexamined life is not worth living” (72; italics original).
4 In response the African American Literature and Culture Society and the James 
Baldwin Review, for example, jointly organized the symposium “James Baldwin after 
Ferguson,” moderated by Justin A. Joyce, in which papers were presented by Conseula 
Francis, D. Quentin Miller, Joshua Miller, Charles Nero, Brian Norman, and Ruby 
Tapia and the participants had discussion at the 26th American Literature Association 
Annual Conference on May 23, 2015 in Boston, Massachusetts.
5 When this essay was undergoing final revisions, there was a deadly clash of white 
supremacists and protesters in Charlottesville, Virginia on August 12, 2017, and 
President Trump, pretending “neutrality,” practically tolerated the violent racists.
6 The term “mass culture” is usually used in a negative sense, implying it is intended 
for what Hannah Arendt calls the “masses” (305-26) while “popular culture” is used 
in a more positive, or at least neutral sense.
7 About the function of the ending in a story, see, for example, Frank Kermode (44-48) 
and Iurii Lotman (262-64) (the romanization system employed by Brown University 
Press is not a widely used one; his first name is usually spelled “Yuri” in English).
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8 He did not always take an apolitical attitude.  According to Wikipedia, he took a “well-
publicized stand for the desegregation in the Little Rock crisis” (“Louis Armstrong”), 
which was contemporaneous with the short story.  Most recently, Jelani Cobb refers to 
his protest against Governor Faubus of Arkansas refusing to abide the U. S. Supreme 
Court’s decision that segregation of public schools was unconstitutional in his article 
in The New Yorker on the N. F. L players protesting against racism under the Trump 
administration in 2017, saying that “the belief endures, from Armstrong’s time and 
before, that visible, affluent African-American entertainers are obliged to adopt a pose 
of ceaseless gratitude –– appreciation for the waiver that spared them the low status of 
so many others of their kind.”
9 The website Sonnys-Blues provides relevant information on the page “Gospel.” 
Regrettably, as of July 12, 2017, the audio-visual file of the second song “If I Could 
Hear My Mother Pray Again” is not accessible from the page.
10 This problem should be addressed from the more specific viewpoint of Gayatri 
Chakravorty Spivak’s argument on the “subaltern” rather than from the more general 
viewpoint of deconstruction’s argument on the indeterminacy of language, although 
Spivak herself is the translator of Jacques Derrida’s On Grammatology.
11 The name “Creole,” of course, implies a black person, or a colored person of mixed 
blood, born either in the Caribbean region or in America and deprived of his or her 
ancestors’ cultural heritage including language; the name reminds the reader of the 
history of destruction of native Americans’ culture and society and subsequent 
enslavement of Africans abducted from Africa.  His name may be a pseudonym to 
express the historical memory that exceeds the boundary of the United States as a 
nation-state.
12 Ironically, this critical failure of really appreciating a piece of art also applies to 
Adorno’s inflexible view of jazz.
13 “The masses” as Benjamin uses the term here refers to the same group of people, or 
the same socio-cultural phenomenon of the interwar period, as Arendt later defines it. 
See also note 6.
14  Physically separating the performers and the audience was a vital part of performance 
art, both music and drama, in nineteenth-century bourgeois society, and questioning 
and reorganizing their distance was a significant part of twentieth-century 
experimental performance art.
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   We can also illustrate the inherently active position of the audience in a live 
performance by the kind of uneasiness we feel when we are watching or listening to a 
performance seriously in a small theater, feeling that we are not solely a subject one-
directionally consuming the performance but can also be an object of other people’s 
attention.
15 The part Waters played in On with the Show! (i.e., that of a musical actress playing the 
role of an African-American cotton-picker), which hardly concerns the main story of 
the film, is as complicit in stereotypical representation of African-Americans as the 
one Louis Armstrong did in High Society (On with the Show! 00:22:11-26:00; “‘On 
with the Show’ (1929) Musical Digest” 00:11:49-15:36).
16 Clytus deals with Baldwin’s own closeness to the French existentialist philosophers. 
See note 3.
17 Roland Barthes asserts that the driving force of the narrative act comes from the 
confusion of the consecution and the consequence, i.e., a systematic application of the 
logical fallacy post hoc, ergo propter hoc [after this, therefore because of this] (16; 
italics original).
18 Overemphasis on self-responsibility and overestimation of the individuals’ power to 
overcome social inequalities has become more prevalent in our era of neo-liberalism, 
and such an attitude is more frequently to be found in the kind of people like Sonny’s 
brother who have fortunately made personal social ascent.
19 The filter bubble, according to Pariser, is created by the business strategy of the 
Internet giants to make “their information” “more personally relevant” so that “they 
can sell” “more ads” and the Internet user is “more likely” “to buy the products 
they’re offering” (7); it consequently offers “a vision of a custom-tailored world” (12), 
“a cozy place, populated by [the consumer’s] favorite people and things and ideas” 
(12); “[f]irst, [one] is alone in it” (9), and “[s]econd, the filter bubble is invisible” (10). 
This is a portrait of an atomized constituent of the masses in Arendt’s argument, as 
seen above.
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　Principles of Modern Education, Philosophy of Education,　之等は主と





























































































































































































































































































































































56 ～ 60 1 1
51 ～ 55 1 1
46 ～ 50 2 0
41 ～ 45 6 8
36 ～ 40 3 7
31 ～ 35 3 4




大学・短大　 （教授） 4 6
      　  　 （助教授） 4 5
    　　　 　 （講師） 5 2
      　　      （助手） 1 0
        　 （分校主事） 1 0
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第３章　課程             海後勝雄
第４章　学習指導            梅根　悟
第５章　生活指導－ガイダンス       井坂行男
第６章　評価－エバリュエーション 小見山栄一





































































































































































































































































































































































(23) 同前。なお、ここで　Principles of Modern Education と、Modernが付け加わっ
ているのであるが、この点について特に説明はない。
(24) Verna A.Carley, Report of Conference, 27 January, 1,6,23 May 1947, CIE Records, 
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no.5610(16).
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(58) 前掲『第６回教育指導者講習研究集録・教育原理』バルーのはしがき.
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no.5611(5).
(60) Final Report of IFEL VIth session, (8 January -31 March 1951), p.17, CIE Records, 
Box no.5611(7), Bi-Weekly Report of IFEL Activities, 5 -16 February, CIE Records, 
Box no.5611 (3)
(61) 免許法括弧書き中の「指導」は、当時「ガイダンス」とも呼ばれた。これは



































































































































































































































































































































































































































































































































































































































































































































































































































人文書院，p.115-126,所収（“Bemerkungen  ueber die Uebertragungsliebe”1915）
5） 平岡梓『伜・三島由起夫』文藝春秋，1972
6） サイデンステッカー，Ｅ．Ｇ．「三島由起夫」，秋山駿 他 編  『群像日本の作
家　18　三島由起夫』小学館,1990



















































































4 Auszug aus Bedeutung der verschiendenen Absatzgebiete und augenblicklicher Stand 
unserer Vertriebstätigkeit in den einzelnen Ländern (Richtlinien von Ifa-Vertrieb vom 
Januar 1926, DMA, FA Junkers, Juluft 0702 T02. 
5 Abschrift. Südchina. Allgemeiner Bericht (f. Alle Konzernfirmen), Junkers & Co. am 


















6 Bericht von E. Pfeiffer, China. Politisches und Allgemeines, Ibid.　
7 ユンカース社がハウスホーファー教授を招いて会談した時の教授の見解。
Niederschrift über den Besuch des Herrn Professor Dr. Haushofer am 7. u. 8. Januar 
1926, DMA, FA Junkers, Juluft 0702 T02. 
8 本来は当時の高官の中国語表記を特定すべきであるが、本稿ではドキュメン
トの表記のままとせざるをえなかった。以下同様。
9 中国でユンカース社を代表する人間として委託。 Schreiben von Staben u. G. 
Sachsenberg an Konsul Heinrich Cordes vom 10. Februar 1926, DMA, FA Junkers, 




識と彼の助言」に頼っていた。Schreiben an Junkers-Werke vom 29. Januar 1924. 
Betr. Verwertung China, DMA, FA Junkers, Juluft 0702 T01.「革命以来、中国には海
の中の砂ぐらいたくさんの少将」がおり、その一人（Wang 将軍）が力を持って
いるとしても、「フランスに 1000 機が発注された」などという情報は、コルデ
スによれば「信じられない」と。Schreiben von Heinrich Cordes am 9. 1. 24, DMA, 


























10 Schreiben Waurcik an Prof. Junkers vom 4. Januar 1928, S.1, DMA, FA Junkers, 
Juluft 0702 T03　





























12 Die deutsche Flugzeugindustrie will in China Fuß fassen. Auch Junkers ist dabei. 




























13 Notiz vom 12. Februar 1927. Betr.: Besprechung über Russland- und China-Fragen, 
DMA, FA Junkers, Juluft 0702 T02.  



























































17 Notiz vom 12. Februar 1927. Betr.: Besprechung über Russland- und China-Fragen, 
DMA, FA Junkers, Juluft 0702 T02, S.2f.
18 Ibid., S.3.


























20 Aktennotiz. Betr. Luftverkehr-Projekt für das chinisische Verkeher-Ministerium 
Peking-Mukden (Kirin). DMA, FA Junkers, Juluft 0702 T03.
21 Schreiben an Dr. Mao vom 9. Februar 1928. Angebot Nr. 650 für Verkehrsmaschinen, 






W 33  単発特殊貨物輸送機。航空写真および害虫駆除用の特別モデ
ル。場合によっては補助的な旅客交通のための複合機。ただし、
貨物輸送課題を特に考慮。エンジンとしてはユンカースL 5。
G 24   3発11座席（乗組員2名を含む）のキャビン旅客航空機。エン
ジンとしては、3基のユンカースL 5。
G 31   3発14ないし20座席（乗組員2名を含む）のキャビン旅客航空機。
エンジンとしては、3基のオリジナルのBristol-Jupiter.
価格：







































22 Schreiben von Mao Yü Hung an Hugo Junkers am 11. Mai 1928, DMA FA Junkers, 
Juluft 0702 T03. 
23 表記はドキュメントに従う。以下同様。
24 Schreiben Kaumanns an Junkers-Flugzeugwerk A. G. Vom 14. März 1928, DMA FA 
Junkers, Juluft 0702 T03. この後、すぐにも何機かの注文が入る状態になったと
の電報が入ったが、ジームセン商会の中国駐在営業担当者（Sterz）が、ルフト
ハンザの中国進出のために引き抜かれそうになった。Schreiben an die Junkers-
























空交通路線、すなわち、1.) 上海－漢口、 2.)漢口－広東、 3.)漢口－北京の3
路線が樹立されるべきことが決められた。上海－漢口路線の構築は南京事
務所、漢口－広東路線の構築は広東事務所、漢口－北京路線の構築は開封
25 Auszug aus einem Bericht der chinesischen Zeitung “Da -Kung- Bao”, Tientsin, vom 
1. September 1928 über dden Luftfahrt in China, DMA, FA Junkers, Juluft 0702 T03.



























27 Auszug aus einem Bericht der chinesischen Zeitung “Da -Kung- Bao”, Tientsin, vom 
1. September über dden Luftfahrt in China, DMA, FA Junkers, Juluft 0702 T03. 
28 Aktennotiz von Kaumann am 20. Juli 1928. Betr.: Aktennotiz Dr. Bruhn über China 


























29 Aktennotiz. Betr. China, Nanking-Verkehrswesen am 16. August 1928, DMA FA 
Junkers, Juluft 0702 T03. 





























32 Aktennotiz vom 16. 8. 1928. Betr. China, Siemssen – Limhamnlieferung, DMA FA 
Junkers, Juluft 0702 T03.
33 Schreiben des Hauptbüros an Prof. Junkers vom 17. September 1928, DMA FA 

























34 Schreiben von Siemssen & Co. an Firma Junkers-Flugzeugwerk A.G. vom 1. Oktober 
1928, DMA, FA Junkers, Juluft 0702 T03. 
35 Aktennotiz für Prof. Junkers am 24. November 1928, DMA, FA Junkers, Juluft 0702 
T03.




























37 Luftpost der Junkers-Werke an Dr. Gottfr. Kaumann vom 7. Nov. 1928,S.1-2, DMA 






Professor Junkers）、ユンカー ス・給湯暖房用ガス器具会社（Junkers & Co., Fabrik 





















39 Vorarbeiten für eine chronologische Junkers-Kartothek, S. 84-87, DMA, LR 02462.
念のために付言すれば、会社名略記にはドキュメントにより違いがみられる。






























41 Aktennotiz vom 29. Juli 1930. Betr.: Stellungnahme Professor Junkers zur 
paneuropäischen Idee und der Frage der Verkehrswege und Verkehrsmittel der Zukunft, 
























42 Ibid., S.1f. 1926 年ユンカース航空機製造会社とペルシア政府との間に航空
会社設立の契約が結ばれた。実際の設立は 1927 年で、ユンカース航空ペルシ
ア（Junkers-Luftverkehr Persien）が設立された。この会社はペルシア政府と契約
を結び、予定の 3 航空路線で 5 年間の旅客貨物空輸の独占権を得た。2 月に営
業を開始し、路線を拡大して、29 年には航空郵便が 27 年の 30 倍になった。27
年の乗客の 10％がペルシア人だったが、29 年にはすでに 57％になった。この
会社に「大きな信頼が寄せられた」ためであった。‘Neues aus der Industrie’, Der 
Motorwagen, Heft 13 vom 10. Mai 1926, BArch MA RH 8I, 3673.; Vorarbeiten für eine 















43 Aktennotiz vom 29. Juli 1930. Betr.: Stellungnahme Professor Junkers zur 
paneuropäischen Idee, S.3f., DMA, FA Junkers, Juluft 0503 T32. ユンカースは、統一
通貨の創設などもすでに構想していた。その点は。1930 年 7 月 14 日のヴァル
ネミュンデでの講演でのべていた。Ibid., S.4.
44 Aktennotiz vom 12. Februar 1929. Betr. China, Anfrage Habü v. 8. I. 29, S.1, DMA 
FA Junkers, Juluft 0702 T04. この時点ではいくつもの主体とユンカース社は契約
にこぎつけていた。1. 南京委員会とベルリンで（暗号名「フィンランド」）。3
機の A 35、エンジン 5 基、交換部品、航空機整備工場の設備。この契約は、「南
京ないしその近隣の勢力圏」向け。2. 南京政府（ハンブルク商社 S. & Co. 経由）（暗
号名「日本」）。6 機の A 35 陸上機・水上機、2 機の F 13。水上機並びに水陸機。
これらは南京勢力圏の沿岸地域・大河地域向け。3. 広東委員会とベルリンでの
契約。1 機の A35 と追加機オプション付きで。これは広東向け。4. 馮玉祥との
ハンブルク商社 S. & co. 経由の契約。3 機の W 33 陸上機。10 機までの追加発注
義務付き。それに交換部品と整備工場設備。これは Langtschou（fou）向け。以
上の航空機供給に 1925 年初めから漸次行われてきた供給を合わせると全部で、
約 22 機の A 20/35、水上機・陸上機。同じく 5 機の F 13、水上機・陸上機。3
機の W 33　陸上機となった。全中国への航空機の配置を地域別にみると、広東
地域に 1 機の A35、南京地域に 3 機の A 35 と修理工場、沿岸地域と揚子江地域
に、6 機の A 35 と 2 機の F 13、そして、おそらくは Langtschou（fou）に、3 機
の W 33 と修理工場。残りの既供給 A 35 と F 13 は、山西から奉天までの地域に


























45 Schreiben von Otfried Fuchs an Junkers-Hauptbüro, 16. 2. 29, DMA FA Junkers, 
Juluft 0302 T08 M12. 
46 DMA NL21 Junkers 046, 71852 China (1925-33), 24. III. 29. 
47 報告書はカウマンが 1929 年 11 月にドイツ公使と行った「会談をもとに作成
された」。Schreiben Kaumanns an das Hauptbüro, Dessau am 5. Februar 30,  DMA, FA 
Junkers, Juluft 0702 T05. 
48 Deutsche Gesandtschaft, Peiping, den 31. Dezember 1929, S.1, DMA, FA Junkers, 






























見されていた。Aktennotz. China-Besprechung im Hauptbüro am 12. 7. 29, DMA, FA 




























の意味 Krieg 戦争・軍用を隠ぺいするため Kraft が使われていると思われる。



























































56 Aktennotiz. Besprechung am 11. Februar 1930, DMA, FA Junkers, Juluft 0702 T06.
57 Aktennotiz. China-Besprechung im Hauptbüro am 12. Juli u. 6.Sept. 1929, DMA FA 
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